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ABSTRACT 
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psychological, sociological, and educational aspects of pre«-priaary 
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ENGLAND 



General information # 



I A» Legal regulations < 



1) What institutions ) for p.pne. do you know in your country? 
Which of them have been legally regulated? 



Institutions 



; 1 Nursery schools 



age group ^legally regulated which ministry 
1 yas/no . 



3-5 



yes 



.2 Nursery classes 3-5 i yes 

. . . j - 

I ? ^^y_ 9*5 ^-.L_yjes_ 

\k Preschool_Play5roups^^^^^3^^^ | _ 



Education 
Education 



since 



1918 



^ +1930 



J Eealtk-and j^^ TgifS 

j Social se curity ^ 



2) Is there a shift of the responsibility 2) for'p.p,e« between 
ministries? No, 

3) Is there a tendency to start regulating also' the institutions 
without legal regulation and if so, in which year do you ex- 
pect it to occur? 

There is a tendency to try to enforce existing regulations 
for child minding-play groups fall" into this category offi- 
cially-rather than to create nev/ regulations. 

k) Is participation in one or more institutions obligatory? No# 

5a) Are there advisory bodies with regard to the legislation for 
p.p.c.? 

Central Advisory Council on Education 

Set up to consider specific areas of education from time to 
time. Has reported on preschool (arid primary) education 
tv/ice: 1923 and 196?. 

5b) i^J^c (other) advisory bodiiss 3) v/ith regard to tho legisla- 
^ tion for p.p.e. being planned? No. 

I B. Form of organization of p«p«e'. ' 

1) How have the ages, the visiting hours and the proportion be^ 
tween playing-, learning- and resting-tir.es' in the various 
institutions for p.p. e. been regulated? 



Institutions 



ages visiting hours 



ratio between playing/learning/ 
resting times 



Nursery schools ) 

) 



nation 



Nursery Classes 



Local Educa- 
tion Authority 



jKesponsibility 



L.E.A* 



Day Nurseries 



) 



UQcai i^epeir-cmen 
Dr SQcial^ervi 



7 
U 



Individual head 



ies) 



Pr chool Play group s 
Er|C' at all. 



Individual lead jrs) 



iitfifiiiiyii 
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2) Is there a tendency to make a change in one of the above men- 
tioned categories? 



ages no 


reason 


visiting hours yes 


reason rapro half . day as opposed to 
full day provision to deal 
with shortace of places 


ratio between times 

for play/learning/ 

rest yei^ . 


reason decline in compulsory rest 
period 



3a) What is the legal admission age k) for the prim2xry school?5) 
Five* 

3b) Is earlier admission 6) possible? If so, how? Yes. 

The headteacher may admit children at the beginning of the 
schoolyear in which the child reaches the age of five if 
room available. 

3c) Hov/^ many times in a year is admission possible and on v/hat 
conditions? 

Three times. At the beginning of each schoolyear. 

: ka) Is readiness for school tested when the child enters the 

primary school, before the child enters the primary school? 
No. 

5a) Are special measures taken for children v/ho are not ready 
for school? No. 

5b) May new measures be expected? Yes. 

If so, v/hat measures? More emphasis on helping deprived 
children v/hen they start school. 

6a) Is there in your country a need/desire to change the tran- 
sition from forms of p.p.e. to primary education? No. 

6b) May changes be expected in the regulations for the tran- 
sition of forms of p.p.e. to primary education? No. 

7) Has p.p.e. been incorporated into a total school structure? 
Yes, but only for a very small university of children. 

I C. Management of the institutions . 

1) V/ho is responsible for the administration of the institutions 
for p.p.e.? 



Institutions 


public bodies 
s t a t e/p r 0 vi n c o/mu n i - 
cipality 


private organizations 
associationv business etc . 


1. Nursery ischools 


5 % 


^ % 


2. Nursery Classes 


j iiai^i — 

) approx. 6056 ; 




3»Day Nurseries 


No figures available 




4. Preschool playrrroi 


ps .■■ V";\-V;:;"^ >.:v-.- 






[ N* B. ■ To tat ^er . ini^ti tu tion ; :ld09i) 
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2) How do you typify the administration in your country as re- 
gards tho institutions for p«p«e«? 



Types of management 


Nov; 


In the future 


1 centralization on governmental level 






2 decentralization on governmental level 


X 




3 centralization on private level 






k decentralization on private level 


X 





Comments, if any. Mixture of these (x) categories 

3) To what ex'^'ent does private initiative reaain possible besi- 
des management on a governmental level? 

Extensively - Playgroup or private nursery schools may bo set 
up so long as they comply v/ith. certain regulations 

k) What share have the parents in the management 7) and in the 
execution of the management 7) in the institutior.s? 



Institutions 



management 



execution 



direct share indirect share I direct share indirect share 



1 Nursery schools 



no ae 



2 Nursery Classes 



no ae 



3 Day Nurseries 



no ae 



k Preschool Playgroups 



* Depends on heads in individual institutions • 

II. Statistics 8)* 

Financing 8) . . . 

1) How is the budget for p«p«'e« in your country divid^ed iTito the 
following items? Information la not available since the lar- 
gest category (nursery classes) is a part of the primary 
school system for budgetary purposes • 

2) May important changes be expected in the above division? If 
so, what changes. No,. 

3) Is public p»p.e. fully financed? Yes. 

II B. Subsidizing 9) ^ 

1) To what extent are the private institutions for p.p.e. subsi- 
dized? 



Institutions 



Preschool Play groups 



Subsidies in % 

Varies according to local autho- 
rity - No national figures avai- 
lable. 
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2) What subsidy standards apply to the private institutions for 
p.p.e. as regards: As above. 

3) Are there indications to the effect that subsidy schemes 
impede or promote pax'ticipation of children in p.p.e.? 
Promoting due to: Provision of additional places due to aid 

' to private or voluntary organisation* 



-if- 



k) Are futher special subsidies granted by other ministries? 



Institutions 


, Ministry of 


Special subsidy for 


1 Nursery schools 
2, Nursery classes 
J. Day nur sori 
* 4. Preschool Playgroups 


Home office/ 
Education 

ti 

II 


Areas with high per- 
centage of - immigrantf 

M tl 
It tt 

jf ir 



III. Inspection . 10); 

1) Are there medical, hygienical and pedagogical inapoctions for 
p .p • e. . 



Institutions 


Medi cal/hygieni cal/ inspe ctions 


Pedagogical 
inspection 


1 • Nursery" schools 


yes 


yes 


2m Nuroery classes 


yes 


yes 1 


3» Day nurseries 


yes 


informally 
only 


km Preschool play groups 


yes 


It tt 



2) Is pedagogical inspection more emphasissed in your country 
or is it going to be so? 





Medical/hygienical 
inspection 


Pedagogical 
inspection 


Emphasis is now on 


In D.N.'s and.P.P.G,»s 


- -"In N.S.*a and 
N.C.'s 


Emphasis will be on 




In all insti- 
tutions 



IV Ob.lectives. 

Vv.^ . ^ 1) JSfhat objectives would you indicate as the most important 

ones per age and per institution? 
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Institution/ 
ages 


medical/ 
hygienic 


cognition 


social/ 
emotional 


- — ^ 

other. -^^^^^ 


1 nursery 

school 
....years 
. . . .years 


3 


2 






2 nursery 
classes 
. .years 
». years 










3 day nurse- ■: 
ries 

0-3 years . 
3-5 years 


r :. 

practice 
changing 


away from 
care 


2 . 

towards educa- 
tion 


(depends on 

individual 

institution 


k preschool 
play groups 


3 


2 


1 ■. 
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2) Are there tendencies to change the priority of the objectives 
per ..institution in view of the future. 



f 

Institution 


medical/ 
hygienic 


cognition 


social/ 
emotional 


other 


1 Nursery schools 




slightest ten- 
dency- -to . incre 
fr^e gmphagis. a: 


ta^.„... :i 




2 Nursery classes 




cognition 
tl tl 






3 Day nurseries 


move away 








4 Preschool/play 


hygienic 
no 









3) Are there also certain objectives per institution for children 
from soc:».o-economic deprived groups? 



Institutions 



Specific objectives . 
(for instance :influencing of families-, improvement of ths 
transition possibilities in respect of primary educa- 
tion in underprivileged environmental groups etc#) 



1 Nursery schools 



Yes 



2 Nursery classes 



Yes 



3 Day nurseries 



Yes 



k Preschool _pla: 



Yes 



00 



CO 
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3b) Or have special reception facilities been created for these 
special groups? No. 

3c) Do you eacpect that (more) separate institutions will be es- ■ 
tablished in the future for the reception of socio-economic 
groups? No. 

Reason: Because the overriding philosophy is one which is 

opposed to separate institutions for diffeirent socio- 
ec. groups. 

k) Are you of opinion that a total conception of objoctives is 

being realized by means of the various institutions for p.p.e.? 
No. There is a coherent set of goals and aims here. 

5a) Who now have the greatest/influence per institution as re- 
gards the laying-down of the objectives. 

Institutions 

1 Nursery schools Head teacher 

2 Nursery classes Head teacher 

, - ' • " ' . . ■ ' ■■■■■■ 

3 Day nurseries Superintendent 

^Preschool playgroups Those in charge of groups 

5b) Are there indictttions of a shift of influences as regards 
the layingdown of the objectives? No. 

0.i.t72/437# 



V A. Statistical data (pupils) 

1) What percentage of the total number of the ages groupss 2 to 7 
- is follov/ing/ followed, a form, of p.p.e.? 

Age group . 196O 1965 19"69/1970 



2 years not available 0,3 0,3 % 

3 years ) 10 +15 % 
k years ) • 

2) What percentage of the total number of children of the age 
groups 5 to 7 is following/ followed primary instruction ? 

Af?e £;roup I96O 

5 years 100 

6 " 100 

7 " 100 

. 3) Is the influence of p.p,e» being/examined in connection with 
the results of primary instruction? Yes. 
If so, ean you mention the results of the investigation? 
Not yet complete. 

V B. Statistical data (institutions) . 

1) Can an increase of the number of institutions for p.p.e. be 
found in the last few years? 
Please confimr by means of figures. 



Institutions 


' 1960' 




1969/1970 


1 Nursery schools 




increase 


+ 10?^ 


2 Nursery classes 




fr ir 


" 23% 


3 Day nurseries 


no increase 




k Preschool play 
groups 




u 11 




2) What size 12) have the groups per institution? 


Institutions 


size of the 


group 


(number of children) 




1 egal 


real 
average 


desirable 
; Dopents on qualifica- 
tions of staff. 


1 Nursery schools 


varies 






2 Nursery classes 


30 max. 


±25 ' 




3 Day nurseries 

4 Preschool/play 

groups 


varies 
according 
to age 

none^ 


large 
variation 





1£6^ 1969/1970 

100 100 % 

100 100 " 

100 100 " 
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3) Are there enough institutions in view of the need for p.p.e*? 
No. 

If not, for what numbers of children p. p*e. is considered as 
desirable and how many institutions will be needed (estimates 
acceptable?) 

As far as edqeational provision is concerned in N.S.'s and 
N.C.*s the Plowden Report "recommended places for 85?4 of the 
3-5 age group.Need. for D^N. 's is hard to incr(9ase. 
Playgroups would become redundant with universal nursery edu- 
cation* 

k) Can the numbers of new institutions be stated, which have been 
planned in connection v/ith the above mentioned shortages? No* 

5) Is there a difference between attendance of institutions for 
- p.p.o. in the town and in the country? 

Yes, rural countries have very little provision. 

VI A*' Staff (general) ' . 

1) What division applies to the training of employees for the 
institutions for p.p. e*? 



Employees 


Admission 
age 


Required 

preliminary 

training 


Duration of ' 
the training 


Ratio general edu- 
cation/pro fessionc 
study 


1 


1 T6ac!hers'13) 


. 18 




3 


entirely, prof essic 


nal 




16 




? 







.2) Can you mention the principal subjects for the professional 

training, if possible, in the order of their importance? 

Teachers: Varies according to academic specialist -subject 
chosen. 

k) Who are working as a rule per group of children in the va- 
rious institutions? 



Institutions 



Teacher 



Assistant 



Teacher and assistant 



Otherwise 



1 Nursary school 



2 Nursery classe£; 



3 Day nurseries 



Trained' nurse 
4> assistent 



k Preschool/play{;roups 



Various 



5) Is there a tendency to change the training of employees for 
institutions for p.p.e.? If so, in which way« 

Employees: 1 Teacher - No» 

2 Assistant - 1 year courses for mature %omen. 

6) Is the training of teachers for j). p. e. equal or to a high 
degree equal to the training of primary school teachers. 
Equals Yes. 



7) Are measures being prepared in order to integrate the training 
of teachers for p.p.e. with the training of primary school 
teachers? Already integrated. 

8-) Is it possible for men: to be trained as a teacher for p.p.ei? 
Yes. 

. If so, is this possibility used? Not used. 

If not, is it going to be possible , in the future. 

Depends on whether v/e escape from current sex-role typing. 



VI B. Staff (salary) 



1) What is the amount of the salary of employees for p.p.e. as 
compared with the salary of primary school, tea^chers in: 





first year of 
service 


maximum number of 
years of service 


salary of primary school teacher • 


. ^00% 




salary of teacher. for p.p.e. , 


^00% 


^00% 


salary of assistant for p.p.e. 


+ 70% 


+ 30% 



- 2) -Has^ in opinion ..the .salary of teachers for p.p.e. a fiLVOurable/ 

impeding influence on being trained for p.p.e. and on. practi- 
sing this profession? No evidence available. 

3) Is there a tendency to level the salaries (if they cire diffe- 
ring)? No. 

VII. Building . 

1) Which rooms are obligatory in the various institutions for 
p.p.e.? 



Institutions 


Rooms for :j 




playing 


learning 


sleeping 


v/ashing 


doctor 


observation 


staff 


1 Nursery school/ 




c. 




X 






X 


2 Nursery classei 


s : 


c 




X 






X 


3 Day nurseries 


: 


c ■ 




X 






X 


M- Preschool/play« 
gi'eupa ■ 


— ' 1 


e ■ ' 













* Special playrooms not required 
P.P. G. Vs. 



- Outside playspace required exept for 



3) Is a flexible use of the available room taken into considera- 
tion when institutions for p.p.e. are being built (in con- 
nection with the application of modern methods)? For instance: 
by ineans of modern building materials. Yes. • 

k) To what extent are institutions for p.p.e. being built as parts 
of complexes of schools? Frequently. 
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5a) If the institutions for p.p.e. havon not been incorporated in com- 
plexes of schools, are there nevertheless common facilities? No, 

5b) Are there facilities which in your opinion can/should bo made joint- 
ly? Yes. 

If GO, what facilities? 

All P.P.G.'s should where possible be able to recicve advise from 
trained teachers. Teachers should be appointed to have responsibi- 
.„ lity for groups of play groups, 

6) . Is there in your country an information-centre for the building of 
schools? The central government lays dovm standards cind provides 
information to L.E.A.'s 

7a) Has -the building of institutions for p.p.e. been incorporated, in a 
number of cases, in a building-scheme for a quarter of- a town (for 
instance in the centre of such a quarter)? Yes.- 

Primary schools have been planned in this way and N.C.'s are some- - 
times included in them, 

7b) Are there indications to the effect that changes will be made in the 
next few years? Yes. 

What changes? More institutions' combining D,V, Vs- N.S,/-© and P.P.G.Vs 

8a) Are certain principles being applied in connection with the regionar 
and national planning of institutions for p,p,e.? Yes. 
iVhat principles? Development only allp wed when provision releases a 
certain proportion of mothers to return to teaching, oT when school 
or class serves deprived urban area- (which has been designated as 
such* 

8b) Do you expect changes in the near/remote future? No. 



VIII. Modern methods, (general) 

1) How v/ould you typify education in general in your country? 





chiefly class tuition 


possibilities of individualiization 
and differentiation 


individualized 
instruction 


primary 
educatior 

p .p • e • 




X 








X 



2) Which of the follov/ing trends influence p.p.e. in your country? 

Montessori 
Frobel 

Psycho-analysis (indirectly) 
Piaget*s psychology 

3) Can an increasing influence of certain trend be found in the last 
few years? Uncertain. 

k) Who have chiefly introduced nev/ methods in the last few years? 

Teachers themselves and the inspectorate for. curricular innovation. 

5a) To which domains of the development of children do you direct 
yoursel(ves) in your p#p#e*? 
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Domains 

1. cognition 

2. emotional 

' 3. aesthetic/creative 
social 
5. function training 



nursery school 

, . . ». ^ ■ 
• ' 2' ■ 

1 " Slight differences ; 

2 Thereby it is hard to 
'I generalise about such 
1 \ matters in a highly ^^^^^^^ 



5b) Do you expect shifts in the next few years? 

Domains nursery school 

1, cognition more emphasis 

5c) Will these shifts be regulated legally? No. 

6a) Hov/ would you typify at this moment the presentation of the 
subjectc or the material per institution? 



Institution 


a)systematic 


b) exemplary 


c) combination 
of a and b 


i) entirely 
free 


e)other typd 
* fication 


1 Nursery schoo 


.s 








X 


2 Nursery class 










X 


3 Day Nurseries 












k Precchool/pl^i; 


rgroups. 






X 





* Mpistly free with a little exemplary and systematic work. 

6b)Do you expect changes? Some increase in systematic and exempla- 
ry presentation in all types of institutions. 

7) How would you typify the group composition now and for the 
future in the institutions for p.p.e,? 



i 

Institutions 


now 


future 


graded 


non graded 


graded 


r 

non graded 


1 Nursery schools 




X 




X 


2 Nursery classes 




X 




X 


j 3 Day nurseries 




X 




X 


\ k Preschool/ 


, 








1 playgroups 








.X 



■ % 



VIII. B. Methods (fields of development ) 

1) Have the institutions for p.p.e. in your country fixed time- 
tables? No. 

A. Preparatory language instruction . 

2) What is being done in preparatory language instruction? 
N.B.rAll institutions spend sometime in informal language in- 
struction. 

N.S.Vs and N.C.^s do more than D.N.^s and P.P.G.'s in 
general. ^ ' 

Ja) Is a second lanquage being taught in one of the institu- 
tions for p.p.e.? 

Q If so, which second language and who is teaching? No. 
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3c) Do you expect introduction of a second language in p.p. o. in 
the future? No*. 

B. Preparatory teaching of arithmetic. 

ky What is being done in preparatory teaching of arithmetic? 



1 


counting 


concept of 
quanti ty 


theory of set modern ' 
mathematics 


young|r^group 




X 




middle group 
3-6 


X 


X 




older group 
3-7 









C. Creative/aesthetic . 

5a) Children do spend time. 
Fields 

a) painting 

b) modelling in day 

c) playing musical instruments 



much/ moderately/ little 

X 

X 
X 



5b) Are relations with other sub j ects belng"made~'or o "xelati^^ 
with other subjects/ fields the starting-points? 



Fields 
preparatory arithmetic 

" language 
function training 
emotionality 



yes/ hardly/ no 

X 
X 
X 



D. Function and motor training. . 

6) What functions do you exercise? 

1 obcervation 

2 motor action 
5 hearing 

k touch 

E. Social emotional education . 

7) How do you evaluate the social/ emotional education of the child? 



1 nnwr 


future 


limportant 


moderate 


unimportant 


important 


moderate 


unimportant 



er|c 
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F. Audio*> visual Aids* 

9) Which audio -visual aids arc being used? 





now 


future 




now 


future 




now 


future 


radio 


X 


X 


tape-recor- 
der 


X 


. X 


language 
laborato- 
ry . 




_ ? . 


televisior 




? 


film 




? 


teaching 
machine 




? 



Even use of radio's and tape-riecorders is uncommon at present with 
children under five. 



IX. Experiments and research . 
IX A. Research . 

1) In v/hat domains research 15) is being effected at the moment? 



"mains 


Toi 
sue 


:al number of children, of 2 to 7 years 
)3ec^ea to tne research ' ^ 


compensation program 


X 


A few: hundred in each 


verbal stimulation 


X 


project usually 


influencing of families 




influencing of environment 




general cognition 


X 


function training 


X 



2) Who^ are researching? - 





much 


moderatisiy 


little 


University institutions 






X 


Training colleges 






X 


Educational research centres 






X 


Via ministries of education 
social affairs, health 








Private institutions 


. . ■ 


, ■ ■ • . ■ . 


1 



Are there mutual contacts between the researching bodies? 
Few. 

Do you expect an increase of the contacts in the future? 
If so, reason. Yes, since there is growing interest in the 

field. . : : ,: 

Is there a tendency to shift the research to one or more par- 
ticular institutions? No.* - .... - 

Is the government planning a special institutions for re- 
search in p.p.e.? lIo» . 

Who chiefly finance the research. in the field pf p.p.e.? : 
Government i:-- _ ; . 

Is there an increase of the financing of the res ear ch by 
the government? Moderate. 



3a) 
3b) 
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5a) 
5b) 
6a) 
6b) 



IX B. Expcrimonts 16) 



1) In which domains experiments are being made with the results 
of research? Only experiments as part of research or with- 
out any basis in research. 

12) Via which media and to what extent is publicity being given 
to the result of research and experiments? 



Research 

mass media 
daily papers 
periodicals 

professional periodicals 



much/ little/ moderate 



X 
X 



X. Planning. 



1) What bodies now provide for the planning 17) of Ptp.e. and 
what tasks do they eepecic^lly fulfil in this planning? 



Bodies 


.-■tasks — • 


chiefly quantitative planning 


chiefly qualitative 


1 Department of Edu- 
cation and Science 


, X' 




2 Schools Council 







-2a)-Is- there a- tendency to the-taJcing-ovar^o-f— one-,o^---b 



both kinds of planning by a national general body for p.p.e.? 
No. . 



2b) Is a legal regulation 
No. 

3) Which groups plead for 
number in the order of 



for such an operation being prepared? 

a better planning of p.p.e. ( Please 
importance) . 



departmental of ficials 

social groups 

teachers 

educationalists 

psychologists 

primary schools 

parents 



In a situation where a very small 
proportion of the age group ob- 
tain preschool education concern 
is not with planning as such but 
expansion. 

All the groups listed (except de- 
partmental officials) publicly plead 
for expansion particularly parents* 



Nursery Schools 
Nursery Classes 

Day Nurseries 



- Autonomous institutions with their own heads 

- Institutions attached to primary schools and 
under the auspices of the primary head 

- Institutions, for the care of preschool children 
whose parents are unable to care for them for 
one reason or another (e»g. one parent-families) 
Not part of the educational system. 



Preschool-playgroups - Set up in large numbers since the early six- 
ties mainly by parents of preschool age child- 
ren to counteract the shortage of places in 
schools and classes. Many organisations now 
run playgroups such as Community Relations 
Comittees axid various charities as well as 
groups of parents. 




France 



General information ' 

I A, Legal regulations 

1) What institutions *) for p.p.o, do you know in your country? \Vhich 
of them have been legally regulated? 



Institutions 


age group 


1 Ecoles matemelles 


2 - 6 


2 classes enfantines 


2 - 6 


3 sections enfentines 


2-6 



I Management of the institutions 

1) VTho isl responsible for the administration of the institutions for 
p*pie#? ■ ■ ' . ■ " 



Institutions 


public bodies 

state/province/ 

municipality 


private organizations 
association, otc. 


1 classes maternelles 






2 classes enfantines 






3 sections enfantines 


: 





V A, Statistical data (pupils) 

„ i X-UVhat -peraentage.Qf_th^e_.J;oJ;jxL 



following/followed a form of p.p#e»? 



Age group 


1960/61 


1965/66 


1967/68 


1970/71 


2 years 


10 


11 




- 185^ 


3 r. 


6 


^5 


51 


.615^ 


h " 


63 


Ih 


80 


87^ 




61 


81 


89 


9^^ 


6 " • 


2.1 


1.6 


1.9 


1.69^ 



2) What percentage of the total number of children of the age group 5 to 
7 is following/followed primary instruction ? 



Age group 


1960/61 


1965/66 


1967/68 


5 years 


30 




10 56 


6 " 


97 


98 


98 ?S 


7 " 


99 


99 


99 % 



V B. Statistical data (institutions ), 

1/ Can an increase of the number of institutions for p;p«e» bo found In ■ 
last few years? 

Please confirm by. means of figures, 
O.i; '72/^69. 
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Institutions 


1960/61 


1965/66 


1967/68 


1 Ecoles maternelles 


6159 




8037 


2 classes enfantines 








3 sections enf antines 









2) What size 12) have the groups per iiistitution? (l967/68 - public 
institutions) 



Institutions 


size of the group (number of children) 


legal 


real 
average 


dejsirablo 


1 Classes maternelles 
Nursery school 






* . 


2 Classes ehf antines 




35.8 





3) Are there data available about of assistants/teachors 
working in the various institutions for p.p.e,? 





Public Institutions 


Numbers 


of teachers* 








1-960/6-1- 


-1-965/66- 


1967/68- 






1 Classes maternelles 


201^^ 


26873 


30065 






2 Classes enfantines 


6232 


6226 


; ■ ■ 6651 





* full employment 

Ecoles maternelles " 
Classes enfantines — attached' to a primaiy- school or a "lycee'"'. : " 
Section enfantines of a primary class ^ 



ERIC 0.1 .•72/470. 



■Germany 



General information 



I A* Legal regulations 

1) Itfhat institutions *) for p.p.e. do you know in your country? Which of 



Institutions 


a^re firroui) 


legally regulated 
yes/no 


which ministry 


since 

1^ ^» V 


1 Nursery school^ 
Kindergarten 


3-6 


Yes 


Kultusministorion 
or Sozialministe-' 
rien of the Lander 




2 Day Care Centres 




Yes 




:■: " r ■ 


3 Vorklassen 


5-6 


Yes 


Kultusministorien 
of the Lander 


1968 


k Eingangsstufen 


5-7 


Yes 


Kul t u^ffli ni s t c r i e n 
of the Lander 


1968 



^ ^Is there a shift of the responsibility 2) for p,p>e» between ministries 



Institutions 



1 Nursery school 
Kindergarten 



1) 



first under the 
ministry of 


to the ministry 
of 


as from 


Sozial minis- 
terium 


Kultus (Education)- 
Ministerium 


different for the Lander 
and the cities s,incq ; 
the second wo rldv;ar > 



k) Is participation in one or more institutions obligatory? 



Institutions 


obligatory' 


not obligatory 


■ since 


reason 




1 Nursery school 
_JCindexgarten^„ 












2 Day Care Centers 




X 








3 Vorklassen 




X 








k Eingangsstufen. 




X 







Isi B^orm of organization of p*p,e « 

1) How have the ages, the visiting hours and the proportion betvrcon playing-, 
learning- and resting-times in the various institutions for p.p^e. been 
regulated? 



Institutions 


ages 


visiting hours 


ration between playing/learning/ 
resting times' 


1 Nursery school 
Kindergarten 


varies 


varies 


not fixed 


Letid down f *e« 


by "Jugenwohlfahrtsbehorder'* 



2) Is there a tendency to make a change in one of the above mentioned 
categories? • 



ages 



3-5 



reason when ''tho Strukturplan des Bil- 
durigsrats" is realized 



visiting hours 



reason 



ratio between times for 
feEBJC — r 



reason 



3a) IVhat is the legal admission age k) for the primary school? 5) 
6 years at 30 june for school begin at 1 august. 

3b) Is earlier admission 6) possible? If so, how? 

6 months if the child is intellectual and physical ready for school, 

3c) How many times in a year is admission possible and on what conditions? 
one time in a year. 

^a) Is readiness for school tested when the child enters the primary school, 
before the child enters the primary school? 



yes 



If so, what proQedure is followed? 
rcadihesstest iu most areas 

kh) What percentage of the total number of children of school ago is tested 
for readiness for school? 

Unknown 

^c) Can you group the results of the tests? 



ready for the primary school 


not ready for school 


5 years-j % 


5 years^ 5 _ \ o % 


6 •< J 


6 " J 


7 " (number) 


7 " (nutiber) 



5a) Are special measures taken for children who are not ready for school? 

:_„Injnany __cities: Sch^^ (or Vorklassen i 

since: different (in Hamburg since the tv/enties) 



Schulkindergarten 


1959 


1969 




Schulkindergarten 
children 

children in the first clas 
of the primary school 
children of school-age 
% in Schulkindergarten 


5.626 

3 

777.566 
58.300 
9.7^ 


1.025 
22.190 

1,062.607 ■ 
79.600 

27.9^ 


+273,5^ 

..+ 36.651^ 

. + 36.5^ 
+ l8.25^ 



5b) May new measures be expected? yos/uo" 



If so, what measures? a. special-kindergarten for defective children 
b# Perhaps "Eingangsstufen" for 5-7 years old children when children have 
to go at school at 5 (1980-1985) 

6a) Is there in your country a need/desire to change the transition from 
forms of p.p.e. to primary education? 



yes/ja:o^* 



The ^'Eingangsstufe*' or '•Ubergangsgruppe" of the Kindergarten. 

6b) May changes be expected in the regtilations for the transition of forms 
of p.p.e. to primaiy education? 



yes/jac< 



If so, what changes? 
^ Legal regulations of "Eingangsstufen*'. 



f 
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7) Has p.p.e. been incorporated into a total school structure? 

Experiments with "Eingangsstufen" and "Vortlassen" 
(Hamburg, Berlin, Hessen, Nordrhein-Westfalen) 

IC. Management of the institutions 



1) V/ho is responsible for the administration of the institutions for 
p#p^e.? 



Institutions 


public bodies 
state / province / 
municipality 


private organizations 
association, business 
etc* 


1 Nursery schpol x 
Kindergarten 


1 25 % 


75 % 


2 .ay care centers 


) 




3 Vorklasson 


\ lOOJg (as 




k Eingangsstufen 


7 schoolexporiments) 





2) How do you typify the administration in your country as regards the 
institutions for p#p.e.? . " - ; ■ ' ■ :■ ■ ' 



Types of management 


Now 


In the future V 


1 centralization on governmental level 


X 1) 




2 decentralization on governmental level 






3 centralization on private level 


X 




k decentralization on private level 







Commo33te, if any. 1) refers to the schoolexperiments and 256 goveriimental 
Kindergarten 



k) V'hat share have the parents in the manegement 7) and in the execution ; 
of the management 7) in the institutions? 



Institutions management 


execution \ 




■ ■ 1 
direct share 


indirect share 


direct chare 


indirect 


1 Nursery school 
Kindergarten 




X 1) 
















3 • • * • • 










^ • • • • • 








— j- 










• ! 



1) There are not many Kindergartens private organized and payed by commu- 
nities of parents • 



II • Statistics 8 ), 
A« Financing 8). 

^) lio?; is the budget for p.p.e. in your country divided into the follov/ing 
ft;v£PJ^" i availablo. • ^ 



3) Is public p.p*e* fully financed? 



If not, what contribution is claimed froih others? 



parontn 



Parentsfrcc depends on incomo of family ^ or sum of money | 



h) Have you indications to the effect that full financing v/ill be intro-. 
duccd within a measurable time? 

oortainly in those backv/ard areas where full financing ic almost realized* 

IIB. Subsidizing 9) 

l) To what extent are the private institutions for p.p.c, subsidized? 
Relevant figures are not avoalable at the moment. 



III# Inspection 10) 

l) Are there medical, hygienical and pedagogical inspections for p.p,c»? 



Institutions 


Medical/hygienical inspections 


Pedagpgocal inspection 


1 Nursery schools . v 
r Kindergarten 


yes 


, not in the meaning, of 
schoolihspection 


2 Day care centers 


yes 




3 Vorklassen 


yes 


yes 


h Ein^angsstufen 


yes 


ycG 



2)- Is pedagogical inspection more emphasized -in. your country .-or is^^^i 



t:o oe SOY 


Medi c al/hy gi eni cal 
inspection 


Pedagogical inspection 


Emphasis is now on 






Emphasis v/ill be on 







3) Are data obtained by inspe ction used in the planning of the training 
and the in service-training 11) of teachers? 



IV. Objejctives 

l)Vihat objectives would you indicate the most important ones per age 
and per institution? 



Institution/ages 


medical/hygienic 


cognition 


so c i al/ omo t i onal- 


other 


1 nursery school 

3-5 years 
5-6 years 


X 


X 


X 




Z. Vorklassen 


X 


X 


(x) 




^ 3« Eingangsstufen 


X 


X 


(x) 





ERIC 



'72/^51 
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2) Aro there tendencies to change the priory of the objectivcG per insti- 
tution in view of the future. 



Institution 


me di c al/hy gi e ni c 


cognition . 


social/emotional 


other 


1 Nursery, school 
Kindergarten 


1 

- 


X 










X 
















k . . . ,.. 










3 .... . 











3a) Are there also certain objectives per institution for children from 
socio-economic deprived groups? 



Institutions 



1 Nursery school 
Kindergarten 



specific objectives 

(for instance; influencing of families, improvement of 
the t-ransition possibilities in respect of primary edu- 
cation in underprivileged environmental groups etc.) 



2 Day Care Centres 



.Lanquage stimulation for prejudiced children 
Stimulation of learning motivation 



3 Vorklaesen 



Educational activities for groups 



h Eingangsstufen 



Involvement of parents 



3b) Or have special reception facilities been created for these special 

groups? ^ . 

^s/no 



3c Do you expect that (more) separate institutions will bo octablishod in 
the future for the reception of socio-economic groups? 

No seperate institution; one does expect systematical stimulation 
programs for all children. 

5a) Who now have the greatest influence per institution as regards the 

laying-down of the objecti^ves (please numer in the order of importnnce) 



Institutions 


child-psychologists/ 
educationalists 


society 


the prinary school trith 
its roquircraciits 


1 Nursery school 
Kindergarten 


1) X 


(x) 




2 Day Care Centra 


5S X 


(x) 




3 Vorklassen 




(x) 


X 


k Eingangsstufen 




(x) 


X 



5b) Are there indications of a shift of influences as regardc the laying- 
dov/n of the ojectives? 



Institutions 



from 



to 



1 Nursery school 
Kindergarten 



society 



ERIC 



O „ Day Care Centers 



iiiii 
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VA. Statistical data (pupils) 

1) V/hat percentage of the total number of the ages groups 2 to 7 is follow- 
ing/f ollowed a form of p>p>o>.? 





Ago group 


' 1959 


1965 


f" j 




2 years 




















-r— n 


















2) V/hat percentage of the total 
7 is following/ followed primary 


number of childrer 
instruction? 


I of the ago group 5 to 


Age group 


1959 


1965 


5 years 5-11 


pTje + p.ed. 35 


28.6 


6 " 


96.1 


96.4 


1 7 " 









5^ Is/has the influence of p.p.e, being/been examined in connection v/ith 
the results of primary instruction? 

If so, can you mention the results of the investigation? 

Little investigations: Results after half a year no differences between 
Kindergartenchildron and other pupils. 

k) Does the admission age of children for the primary school in youiv-cbun- 
try/ play a part in connection with staying down? . - ' 

1 yes/nd \ '^'^ 

- If so , what is the result of the investigation,.. on::w^ 

based?; - \ 

1 Percentage of non-promotGcl children higher when admission age is lower. 

2 Pcr^Jcntage of non-promoted children hogher at admission ago 5 5 9-6: 
and at 6 : 9 - 7 : 3. 

VB* Statistical data (institutions ). 

1) Can an increase of the number of institutions for p.p.e. be found in 
the last few years? 

Please confirm by means of figures 



Institutions 


1960 


1965 


1969/70 


1 Nursery school 
Kindergarten 






16413 



2) IVhat sise 12) have the groups per institution? 



Institutions 



size of the group 



legal 



real 
average 



number of children 
desirable • . - ■: . 



1 Nursery school 
Kindergarten 



25 



25* 



2 Day Care Centres 



5 Vorklassen 
E RJ C ^ Eingangsstuf e n 



20/25 



23 



15 



20 
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3) Are there enough institutions in view of the need for p»p»o«? 

yes/no 

If not, for what numbers of children p.p.o. is considered ac desirable and 
how many institutions will be needed (eatimates acceptable)? 

75/^ of the age-group (3-5) 100?^ of the group (5-6). 

VIA. Staff (general) , ■ 

1) IVhat division applies to the training of employees, for the institutions 
for p.p.e,? 



Employees 


Admission 


Required • 

preliminary 

training 


Duration of 
the training 


Ratio general 
education/profes- 
sional study 


1 Teachers 


18 


Eealschule 


2 year 


1 : 2 


2 Assistants 




Volksschule 


2 year 


1:1 



training 

2) Can you mention the principal subjects for the professional training^ 



if possible, in the order of t 


leir importance? 


Subjects 


Teachers 


Assistants' 


1 Pedagogies of the little child 




(3) 


2 Child psychology 






3 Youth law 






k Paediatrics 




(1) 


5 Practiual V/ork: Kindergarten 






6 Pottering 




(2)- 


7 Foreign language 







3) Are there data available about the number of assistants/teachers 



iTorking in the various institution for p.p 


.c? 






Jugendhilfe (private) 














Jugend- 


Kinder- 


Kinder- 


Kindor- 






loiterin- 


gartnorin- 


kranken- 


pflogorin- 


Holfer, 




nen 


non 


schwes- 


non 










tcrn 






a Arboiterwohlfahrt l) 


51 


583 


53 






b Diakonisches 












IVerk 1) 


70 


6.977 


2.331 


3.244 




c t)t. Rotes Kreuz l) 


17 


115 


85 


150 




d Zentralwohlf ahrts- 












stolle der Juden in 












Dtld 1) 


17 


• 40 








e Caidtas-Verband 2) 




8.206 


110 


3.015 


8,026 



1) (stand: 31.12.1966) 
(Stand: 31.12,1967) 



72/454 
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4) IVho aro working as a rule per group of children in the various insti- 
tutions? * 



Institutions 


leacher 


Assistant 


Teacher and assistant 


varies 


1 Nursery school 
Kindergarten 


X 


X 


X 




2 Day Care Centres 










3 Vorklassen 


X 








k Eingangsstuf en 


X 




-■ 1 ■ : 1 . ■ .. . 





5) Isythere a tendency to change the training of employees for institutions 
for p.p.e.? If so, in which way. 



Employees 


Admission 
age 


Required 
liminaiy 


pre- 

training 


Duration of 
the training 


Ratio general 
education/pro 
fessional 
study 


1 Teacher 


18 


Fachobere 


schule 







1 Teacher 



Term of probation 
before the training 


Term of probation 
during the training 


none 


i year 



6) Is the training of teachers for p.p.e. equal or to a high degree equal 
to the training of primary school teachers? 



Equal : 



jpe^no 



To a high degree equal: yea/no 



7) Are measures being prepared in order to integrate the training of teachers, 
for p.p.e# with the training of primary school teachers? 



jpei^/no 



8) Is it possible for men to be trained as a teacher for p.p.e.? 



jte«/no 



If so, is this possibility used ? not very often used 



VIB. Staff (salary) 

1) What is the amount of the salary of employees for p.p.e. as compared 
with the salary of primary school teachers in: 





first year of 


. ■ maximum number ■ of 




service 


years of service ' 


Salai*y of primary school teacher 




100^ rfr 


Salary of Kindergartnerin 






Salary of Jugendleiterin 


75-809^ 


75^ 



influence on being trained for p.p.e. and on practising this profession? 
Impeding/Fiiv^i^SSle 



^ERiCj) Is there a tendency to level the iSalarios (if they arc differing)? 
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Vll. Building s 

l) IVhich rooms are obligatorj^ in the various institutions for p.p#e.? 



Irstltutipns 


.. Rooms for 




playing 


learning 


sleeping 


washing 


doctor 


observation 


staff 


school Kin- 
dergarten 


\ 


X 




X 


X 






X 


2 Day Care 
Centres 


















3 Vorklassen 


i 
















k Eingangs- 
stufen 

















♦partly layed down in directives, • mostly dependent of the district authori- 
ties* 

2a) Is there a tendency to make another dicision or to add rooms? 



Institutions 


Addition 


Other division 


Season 


1 Nursery school 
Kindergarten 


jonly as wish 






2 Day Care Centres 


* 







2b) Is there a tendency to realizie this by legal regulations? yes/no 
If so, what regulations and when 

Hygienic and safety requirements are laid down by the inspections • 

2c) Are such regulations anticipated in the planning of the institutions to^ 
be built before long? t -i 



3) Is a flexible use of the available room taken into consideration when 
institutions for p.p.e. are being built (in connection v/ith the appli- 
cation of modern methods)? For instance: by means of modern building 
materials. 



yes/ner' 



k) To v/hat extent are institutions for p.p.e. being built as parts of 
complexes of schools? 



Jfcrt/sometimes/moxierxrteiy/frequuir^Ty 



5a) If the institutions for p.p.e* have not been incorporated in complexes 
of schools, are there nevertheless common facilities?. 



6) Is there in your country an information- cent re for the building qf 

schools? 

\ yes/jao^) 

If so, does it cover institutions for p.p.c.? no 

7rt) Has the building of institutions for p.p^e* been incorporated, in a 
number of cases, in a building-schdmo for a quarter of a town (for 
^ instance in the centre of such a quarter) ? 

ERIC 

i&7^sf^2A56 • :. .: ■ _. 



yes/ne^ 
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If so, why? 

because possibilities to play on the streets decrease and because of 
the fact that there is an increasing need for "Kindergartens". 

7b) /•rc there indications to the effect that changes will bo made in the. 
next few years? 



yu»/no 



IVhat changes? 

More planning of new building inclusive institutions for p.p.e. 

8a) Arc certain principles being applied in connection with the regional and 
! - natipnal planning of institutions for p.p.e.? 



y-es/no 



8b) Do you expect changes in the near/remote future? 



V/hat changes: 

Systematic 
enlargement 



Reason 

General demand in educational plans 



VIII. Modern methods (general) 

1) How would you typify education in general in your countiy? 





chiefly class tuition possibilities of individualized 

individualization instruction 
and .differentation 


primaiy 
education 


X 


p.p.e. 


X. 



2) IThich of the following trends influence p.p.e. in your countiy? * 
Montessori 

DecTOly . ; 

Frobel 

Jena Plan . ' 

psycho-analysis 

Piaget^s psychology 

Vygotsky's psychalogy . , 

3) Can an increasing influence of certain, trend be found in the last few 
years? 



If so, which: 



1 yes/atT 




Montessor 


i 


since 

2e worldwar 


cause: | 



k) Who have chiefly introduced new methods in the last fov/ year's 
I private initiative / ee ntraly government / bo th^ ^^^^^ ^^ 

. Can you indicate any causes? ^ ••i. n - . j ^ ^jr.. . ^ 

Q ^ Frobel is no more judget as gufficient. 
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(za How v/ouj-d you typify ac this momont tho prosoiitation of tho sunjocr.r, cr 
tho material per institution? 



Institution 


a.systsmatic 


b. exemplary 


CoCoirb.inatiQn 
of a and b 


d. entirely 
free 


e* other typi- 
ficocion ' 


1 •Nursery 

school 
K:l::idergarten 












2 Day Care 
Cent res 


1 










3 Vcrklassen 


\ ■ 










4 Eingangs- 
stufon 













6b Do you expect changes? 



Institutions 

• 


a.sytomatic 


b« exemplary 


c. combination 
of a and b 


d. entirely 
free 


e. other 
typifi- 
cation 


1» Nursery 
school Kin- 
dergarten 

2. Day Care 
Centres 






X 







III*B Methods (fields of development ) 

1) Have the .institutions for p.p^e. in your country fixed time-tables? 



Institutins 


fixed time-tables 


1 Nursery . school S 




2 Day Ca^e Centres>'^ 


3 Vorklassen 




4 Eingangsstufen 





A Preparatory lanp:ua;^e instruction 

2) What is bv/ing done in preparatory lanquage instruction? 



InstituionG 


increase of 
vocabulaary 


syntaxis 


expression 


communication 


aids to 
thinking 


1 Nursery 
school. Kin- 
dergarten 


little 


little 


much 


X 


X 


2 Day Care 
Cent re o 












3 Vorklassen 


much 


much 


much 


X 


much 


Biigi osstufen 











er!c,. 



NmBm Please fill out 'usinp; the catof^ories ? 
much/little/moderately/no thing f 
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3a) Is & second lanquage being taught in one of the institutions for p.p.e.? 
If so, which second lanquage and who is teaching? 



By way of rrjirjjmnnt t 


n single 


own teacher 


professional t^^nci^A-r 


— Kindergarten 









3b) For what reasons the young children have to learn a second lanquage? 

1) Because children learn in an easy way 

2) good mutual comprehension in German-^English/Zimerican "Kindergarten" 



3c Do you expect introduction od a second lanquage in p.p.o* in the future? 
B. Preparatory teaching of arithetic 



h) What is being done in preparatory teaching of arithmetic? 





counting 


concept of 
quantity 


theory of set 
modern mathematics 


younger group 
2-3 


X 


X 




middle group 
3-6 








older group 
5-7 


X 


X 


X (experimental). 



Creative/aethetic 
5a) In what fields aestetics are being taught? 



Fields 


much / moderately /little 


a Painting 


X 


b Music 


X 


c Modeling 


X 


d Poems 


X 


e Physical and play 


X ■ . ■ 



5b) iore relations with other subjects being made or arc relations v/ith • 
other subject / fields the starting-points ? 



Fields 


yes 


hardly 


no 


preparatory arithmetic 


X 






preparatory language 


■ x 






function training ^ 


X 




emotionality j x 







y^: o ■ ■ ■ ■ ■ ■■ 
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D. Function and motor trainiHK 

6) What functions do you exercise? 

1 observation 

2 motor action 

3 coordination 



Social emotional education 
7) How do you evaluate the social/emotional education of the child? 



now 


future 


important 


moderate 


unimportant 


important 


moderate 


unimportant 



8) Are there relations with: Language 

c reativity subjects 
arithetic 

experimental teaching 



N»B. Please underline 



F» AudiO">visual Aids 

9) V/hich audio-visual aids are being used? 





now 


future 




now 


future 


radio 


not 


not 


tape-recorder 


X 


X 


television 


not 


not 


film 


not 


? 





now 


future 


language 
laboratory 


not 


not 


teaching 
macine 


not* 


not 



*in single cases 



IX» Experiments and research 
IXA. Research 



1) In what domains research 15) being effected at the noment? 



Domains 


Total number of children of 
subjected to the research 


2 to 7 years 


compensation program 


X 


verbal stimulation 


X 


influencing of families 


X 


influencing of envoronment 




general cognition 


X 


i function training 


X 




2) Who are researching? 














mmch 


moderately 


little 






University institutions 




X 








Training colleges 












Educational centres 




X 








Via ministries of education, 
social affairs, health 




X 








Private institutions 











3a) Are there mutual contacts between the researching bodies? 




3b) Do you expect an increase of the contacts in the future? Yes 
If so, reason coordination 



h) VHth which researching bodies has the ministry in charge of p^p.e. 
contacts? 





many 


/ moderate / few 


University institutions 






x 


Training colleges 








Educational centres 




x 




Other ministries 








Private institutions 









3a) Is there a tendency to shift the research to one or more particular 



institutions? 




If so, which institution(s)? 
Doutscheg Jugendinstitut in Munchon 
Thorc is a demand for an Institute for Educational Research. 
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5b) Is the government planning a special institutions for research in 

p.p.e,? ^ - 

yes / . I 



6a) Who chiefly finance the research in the field of p»p.c.? 

government / priva^o-'-^ersons / government and^ju^arrStc^porsozis 

proportigjiaily^ 

6b) Is there an increase of the financing of the research by the gorvcrn- 
nent? 

much / mo^ja^^Tte" / lips^t^o^ 
7) V/hat researches are known and results, if any? 



Bosearches 


Researches 


Dates 


1* Research on learning to 
read before primary school 


Erem-Grascr : Correll ; 
Kratzmcier; Kruger; 


1967- 
1970 




Notz; Rudiger; Schmalohr; 
Schuttlor-Janikula; Sennlaub 





8) What researches will be started before long? 



Researches 


Dates 


1» Comparison of 5-6 year aged children in "Kindergarten" 


1971 


•2. Comparison of 5-6 year aged children in "Vorklassen" 
(Nordrhein-Westfalen 50 classes) 


1971 



5) IVhich institutions chiefly provide for the guidance of the experiments? 
University institutions j x | 



Training colleges 
Educational centres 



7a) IVho are chiefly financing the experiments? 

• government / private^jieapffOSs* / government and pju 



persons pro- 



35rtionally 



7b) Do you expect a change? 



/ no 



8) Is there a special scheme of subsidy for experimenting schools? 



no 



o,ERJCa62 
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BEST COW WWUBLE 



2tco tiie^e legal .-egulat.iotis when a school parcicipatos in an 
expcrn 'uont? , 



i no 



Vo • '..o v.na- ^zc.axiX t'jit i..xoorj.Tnonr,al scnool been exonptod from its 

legal obligation? 



;2/ ^'ia '?/hxch raodia ana to w.aa': axtcnt is publici-cy boing given to the 
rcGuit of research and oxcorimonts? 





much 


little 


moderate 


mass media 








da?3y papers 




X 




periodical5: 




X 




prof ossiona.1 periodicals 




X 





X Planning 

1) IThat bodies now provide for the planning 1?) of p.p*e» and what 



Bodies 


Tasks 


chiefly quantitative^ 
planning 


chiefly qualitative 


1. Bund/Lander 
Committee 






2* Ministries of 
the Lander 






3. .Private orga- 
nisation 
f e - churches 







4. Train?, ng Insti- 
tutes 




1 : 



2a) Is there a tendency to the taking over of one of both or of both 
kinds of planning by a national general body for p.p.e.? 



no 



2b) Ir a legal regulation for such an operation being prepared? 
j ^^^/ n o] 

3) r/hioh Q^rcups plead for a bettor planning of p«p,e. (Please number in 
the or de r of importance ) . """" ' 

dopar';-!iental officials 13 
• social _ iirov,ps ' ISa .. ■ 

fceachoro d 
■ edvcutioi/alxsts CEi ! 

psy'jhologists S3 



Itali 



IC. Management is responsible for the administration of the institutions for 

private orgajiizations 
association^ busencss etc* 

1 Scuola materna 9*9556 90*05 ^ 



2) V/hat percentage of the total number of children of the ago group 5 to 7 
is following / followed primary instruction ? (primary class) 

1966/67 

18*7 % 
18.6 % 



Institutions public bodies 

state / province/ 
municipality 



Age group 1959-1960 

up to 6 years 0»3 

6 years 16»6 

7 years l6.8 



3) Are there data available about the numbers of assistants/teachers 
working in the various institutions for p»p»o»? 

- Institutions Scuola Materna 

1 960/6 1 1 965/66 1 969/70 

1 Directorate and 31^^1 39.820 51^99 
teachers 

2 Teachers 31^23 ^5650 

3 Assistants 20707 1565^ 17766 



O.I. •72/^6^ 
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General information* 

I A. Legal regulations 

1) What institutions 
of them have heen 



) for p.p.e. do you know 
legally regulated? 



in ypur country? Which 



t 



T A. - A. legally rofnilated i.. i. - - ^ 

Institutions age group / which ministry since 

^ ^ _ yes /no 2 

1 Nursery school k~7 ' yes social 

^ _ 1) ^ L . . 

2 Day Nursery 6m - 7 y yes social^ ^ 

2) Is there a shift of the responsibility 2) for p.p.e. between minis- 
tries? No. 

k) Is participation in one or more institutions obligatory? No. 

5a) Are there advisory bodies with regard to the legislation for p.p.e.? 
The National Board of Health and Welfare since 19^3- 

5b) Are (other) advisory bodies 3) with regard to the legislation for 
p.p.e. being planned? No. 

I B. Form of orf^anization of p.p.e. 

1) How have the ages, the visiting hours and the proportion between 
playing-, learning- and resting-times in the various institutions 
for p.p.e. been regulated? 



..I.- "u ratio betv/een playinrt/learning/ 

Institutions ages visiting hours * ^. u cff o/ 

^ resting times i 

~. Nursery school ' ^-7 3 j ) \ i%) 

. — ♦ ........ ) No fixed plans 

o M ^ o mostly open • \ * 

2. Day Nursery 6m-7 y r ^ n» -iq r. m ^ 

j u »/ o.pO a.m.-nyp.m.j 

2) Is there a tendency to make a change in one of the above mentioned 
vJ^ategories? No. 

3a) What is the lepral admission age k) for the primary school? 5) 
7 year. ^ 

3b) Is earlier admission 6) possible? If so, how? 

Yes, on the parents wish and after a special test the child can 
begin at 6. • 

3c) How many times in a year is admission possible and on what conditions?. 
Once a year in the autumn. 

^a) Is readiness for school tested. when the child enters the primary 
school? Yes. 

If so, what procedure is followed? 

The teaching is diagnostic for the first month. The test is invol- ; 
T-rJir> ved in the ordinary teaching. " : 

™^I.»72A22. 
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^b) \Vhat percentage of the total number of children of school age is 
tested for readiness for school? 
100^. . . 

^c) Can you group the results of the tests? 

Almost all children start at 7 years of age. 

5a) Are special measures taken for children who are not ready for 
school? 

The headpurpose is that the child shall be treated in its ordinary 
class. There arc also special clinicc v/ith-t in the r;chc^l that 
train special skills with children some hours/week if necessary. 

5b) May new measures be escpexted? No. 

6a) Is there in your country a need/desire to change the transition 
from forms of p.p.e. to primary education? Yes. 

6b) May changes be expected in the regulations for the transition of 
forms f p.p.e. to primary education? Not for the moment. 

7) Has p.p.e. been incorporated into a total school structure? 

Ko it is still not possible to obtain places for all children in 
some form of p.p.e. 

I C. Managenen.t of the institutions . 

1) Who is responsible for the administration of the institutions for 
p.p.e.? . 



' Institutions public bodies/state/ private organizations 

' province/muni cipali- association, business etc. 



1 Nursery school i) : ) 90^ : ) \o% 

2 Day nursery ) 1 ) 



2) How do you typify the administration in your country as regards 
the institutions for p.p.e.? Decentralization on governmental 
level. 

3) To what extent does private initiative remain possible besides 
management on a governmental level? 

There is a posibility. It must alv/a^s be supervised by the Natio- 
nal Board thought 

7) 

What share have the parents in the management and in the exe- 
cution of the management 7) in the institutions? 

Institutions management ■ execution 



; .direct share indirect share direct share- indirect sharej 

1 Nursery school ^ ; ^ 

i* . ..... .. .. . . ■■ 

j 2^Day nursery ■ x x j 

FRir 
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II, Statistics 8), 
A, Financing , 8) 



Costs 

Budget year 
1965/70 



The Building Costs vary but the average is 12 000 Sw 
crowns per child for a Child Centre in a separate buil- 
ding. 

The Running Costs are at present estimated at an avera- 
ge of 11 000 Sw crowns per child and year in a Day 
Nursery and 1 750 Sw crowns per child and year in a 
Nursery School. 

Financing Governments grants are given for the establishment of a 

Child Centre by 5 000 Sw crowns per child to be admit- 
ted. In addition, a loan of k 000 Sv/ crowns per child 
can be obtained. Grants from the General Inheritance 
Fund, limited to 50 percent of the purchase costs, are 
received for furniture and other equipment. 

Government subsidies are given to the running costs 
of Day Nurseries with ^ 000 Sw crowns per child and 
year. 

The Nursery School receives subsidy from the General 
Inheritance Fund for the builcjing costs and the equip- 
ment covering, however, at the most 50 percent of the 
expenses c Aid for the running costs is not available. 

The parents fee depends on the income of the family, its 
number of children and how many of them who visit the 
Child Centre and how many days of the week the. child 
is at the Centre, 

Because of this, the fee varies between 1 - 3^ Sw crowns 
per child and day. On an average,* the parents fee is 
about 7 Sw crowns a day at a Day Nursery or about 10 
percent to the nursing costs, and 100-125 Sw ^crowns per 
terra at the Nursery School, 

4) Have you indications to the effect that full financing will 
be introduced within a measurable time? No, 

II .B Subsidizing 9) 

1) To what extent are the private institutions for p,p,e, subsidized? 



Institutions 
1 Nursery school 



JLl 



Subsidies in % 



.) By the state the subsidies are the same as 



2 Day Nursery 



) for public lns>li tirbl-oTC5" 

0 



k) lire further special subsidies granted by other ministries? No, 



ERLC 
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III. Inspection 10) 

Are there medical, hygienical and pedagogical inspections for p.p.e. 

Institutions Medical/hygienical inspections j Pedagogical 

1 Nursery schools x i • . x 

2 Day Nursery x x 

3) Are data obtained by inspection used in the planning of the 
training and the in service- training 11) of teachers? No. 

IV. Obnectives 

1) What objectives would you indicate as the most important ones 
per age and per institution? All are important. 

2) Are there tendencies to change the priority of the objectives 
per institution in view of the future? No; 

. 3a) Are there also certain objectives per institution for child- 
ren from socio-economic deprived groups? No. 

3b) Or have special reception facilities been created for these 
special groups? Yos. 

If so, what facilities? Socio-economic deprived groups have 
priority in obtaining places in day nurseries. 

.3c) Do you expect that (more) separate institutiohs will be - 
established in the future for the reception of socio-econo- 
mic groups? No. 

Reason: Integration is desirable. 

k) Are you of opinion that a total conception of objectives is 
being realized by means of the various institutions for 
p.p.e.? 

In order to give a child the opportunity 'to reach the most 
complete development not only the efforts of the parents 
are necessary but the Public Authorities also must take res- 
ponsibility. According to Scientific Research, 80 percent of 
the intellectual development of a child occurs before the 
child has reached' its seventh year. A richly stimulating 
environment in the early years of the child is requested for 
the optimal development of each individual. Usually, the 
home is not sufficient in providing the complete develop- 
ment of the child. The Child Centre is a complement that 
should be established to such an extent that each, child will 
have the opportunity to take part in some kind of activi- 
ty in a Child Centre before school-age. 

More and more married women with children will be working 
outside their homes where the labour market gives greater 
possibilities for education and work. From the Public point 
of view this is a desirable development, and as the possibi- 
lities of employing somebody for the care of the children 
at. home noy/adays are few, the Public Authorities are strong- 
ly increasing the Child Centre activities. 

5b) Are there indications of a shift of influences as regards 
the laying down of the objectives? No. * 



V A. Statistical data (pupils) 

1) What percentage of the total number of the ages groups 2 to 7 
is following/ folio wed a form of p.p.e^ ? 

Age group 1960 1965 1969/70 

2 years 4235 * 

" 10122 

5-6 753^7 
* ■ 

Around 120.000 birth/year. 

V B. Statistical data (institutions ) • 

1) Cah an increase of the children-attending p.p.e. be found in 
the last few years? Yes. 

Institutions I960 1965 1969/70 

1 Nursery school ca 36OOO 56OOO 7OOOO 

. 2 Day Nursery " 10000 12000 27000 

2) What size have the groups per institution? 

_ . : size of the group (number of children) 
Insti tu tions fi ^ . 



1 



legal real 
average 



2 Day Nursery 



1 Nursery school ! 20 j 20 +20^ 



desirable 



3) Are there enough institutions 4.n view of the need for p.p.e.? 
No. . 

If not, for what numbers of children p.p.e. is considered as 
desirable and how many institutions will be needed (estimates 
acceptable)? 

From the pedagogical point of view it is desirable that child 
ren from 3 years recieve p.p.e. The question has also a poli- 
tical side. 

5) is there a difference between attendance of institutions for 
p«p«e» in the town and in the country? 

Day nurseries are more common in towns. 

VI A Staff (general) 

1) What division applies to the training of employees for the 
institutions for p.p.e.? 

Employees Admission Eequirfed . Duration of Ratio general 

age preliminary the training !oducation/profes 

. .. . , . r^^J^aining /. . ... .? .|..sipnal_sl^^ 

Pre-s< ^.oolteachers 1 . | 2 years 

Children's nurses * :,^.^^JlQsikB,,^,..^^^ . 

EI^C ^l^^re are no assistents. 



^6^ 



2) Can you mention the principal subjects for the iDrof essional 
. training, if possible, in the order of their importance? 

Subjects ; 

* 1 . Pedagogics 
.2. Methodology 

* 3« Swedish 

km Creative subjects 

5. Music 

6. Painting and carpentory 

7. Sociology 

3) Arc there data available, about the numbers of assistants/tea- 
chers \yorking in the various iiistitutions for p.p.e.? 



j_ Institute 'Number^ teachers 

i i960 ^ 1965 ^. J 969/70 1 

1. Totally 1.609 2.426 5.^82 ; 



k) IVho are v/orking as a rule per group of children in the various 
institutions? 



Institutions . Teacher 



i 1. Nursery 
i school I 

I 2. Day nursery | 



Teacher and assistant 



5) Is there a tendency to change the training of employees for 
institutions for p.p.e.? If so, in which way. 



Employees 'Admission Required pre- Duration of iRatio general educa- 
. age liminary j training ^ the training ; tion/prof essional 

1 Teacher x , x ■ x x - 



' Term of probation Term of probation, 
befo re the tra ining dur ing the training 

1 Teacher • x 



6) Is the training of teachers for p.p.e. equal or to a high 
degree equal to the training of primary school teachers? 
Equal: yes. 

7) Are measures being prepared in order to integrate the training 
of teachers for p.p*e. with the training of primary school 
teachers? Yes. 

If so, what extent and when will that possibly start? 1976. 

8) Is it possible for men to be trained as a teacher for p.p.e? 
Yes. 

O If 30, is this possibility used? Normally used. 

El^C The ratio femalo/male who are beginning their training to 

p.p.e. teachers 1971 is 1000/62, 
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VI B. Staff (salary) 

1) What is the amount of the salary of employees for p.p.e. as 
compared with the salary of primary school teachers in: 1970* 



first year of 
service 



Salary of p rimary scho ol te acher | 2610 ^ 5 kr 

Salary o f teac her for p.p.e. i 231^ .. 

Salary of assistant for p.p.e. - l8l8 5 kr 



2) Has in opinion the salary of teachers for p.p.e» a favourable/ 
impeding influence on being trained for p.p.e. and on prac- 
tising this profession? Impeding. 



VII. Building . 



1) Which rooms are obligatory in the various institutions for 
p.p.e.? 



\ ^-^^ 

Institutions Rooms for 

J playingj^ i5.^r^^^S,i..?.?^.?.?PJ^J^.S 
; 1 Nursery school] x ; 1 



' 2 Day Nursery 



wa 



X 



X 
X 



^qctor 

X 



observation! staff: 

1™ ^'i 

! X i 



ERIC 



2a) Is there a tendency to make another division or to add rooms? 
The Government commission on Child Centres is working on 
these questions. 

2b) Is there a tendency to realize this by legal regulations? 
If so, what regulations and when. 
See 2a. 

3) Is a flexible use of the available room taken into conside- 
ration when institutions for p.p.o. are being built (in con- 
nection with the application of modern methods?) For instan- 
ce: by means of modern building materials. Yes. 

k) To what extent a:'e institutions for p.p.e. being built as 
parts of complexes of complexes of schools? Not* 

5a) If the institutions for p.p.e. have not been incorporated 
in complexes of schools, are there nevertheless common fa- 
cilities?. No. 

6) Is there in your country an information-centre for the 
building of schools? Yes. The Board of Education. 
If so, does it cover institutions for p.p.e.? Yes. 

7a)' Has the building of institutions for p.p.e. been incor- 
porated, in a number of cases, in a building-scheme for 
a quarter of a town (for instance in the centre of such 
a quarter? .Yes» It is common in new areas. 

7b) Are there indications to the effect that changes will be 
made in the next few years? No. 



8a) Are certain principles being applied in connection with the 
regional and national planning of institutions for p.p.e.? 
No. ■ . .. . • 

.8b). Do you expext changes in the near/remote future? Yes. 
: . What changes: Principals for local planning for institutions 
for p.p.e. 

VIII. Modern methods , (general) 

1) Hov; would you typify education in general in your country? 

chiefly class tuition j possibilities of individualization individualized 

: and differentiation i instruction 



nj yes | rather good (too many pupils 



j ^ 

j p«p.e. no 1 good 



rather good 
good 



2) Which of the following trends influence p»p.e. in your country? 

Montessori 
Frobel 

Psycho-analysis 

Piaget's psychology . . 

Gesell 

Homburger-Eriksson 

3) Can an increasing influence of certain trend be found in the 
last fev/ years? Yes. 

If so, v/hich': Piaget 

Homburger-Eriksson 

^) Who have chiefly introduced new methods in, the last few years? 
private initiative/central government/ both 
Can you indicate any causes? 
Government Commission 

5a) To which domains of the development of children do you di- 
rect yoursel(ves) in your p.p.e.? 

Domains: nursery school 

1 cognition 3 

2 emotional ^ 1 • 

3 aesthetic/creative .5 
. k social .2 

5 function training k 

These subjects are important only if they are integrated. 
N.B. Please number in the order of importance. 

5b) Do you expect shifts in the next few years? No. 

6a) How would you typify at this moment the presentation of the 
subjects or the material per institution? 



Institution 



a)systematic b)exemplary . c) co^binat^o^ ! ^?ree^"^^ .^^?ica?ioS''* 

■ ~4 ' 



1 Nursery school f [ 



'Of Nursery 

ERIC 
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6b) Do you expect changes? No, 

7) How would you typify the group composition now and for the 
future in the institutions for p.p.e,? 



Inctitutions 



graded 



now 

non graded 



1 Nursery school 
: 2 Day Nursery ! 



X 
X 



... _ futiir e.-.. . • 

graded . non grad®^ 



VIII B. Methods (fields of development ) 

1) Have the institutions for p.p.e.in your country - fixed time- 
tables? No. 

A. Preparatory language instruction , 

2) lYhat is being done in preparatory language instruction? 
No devision in different items. 

3a) Is a second language being taught in one of the institutions 
for p.p.e.? No. 

If so, which second language and who is teaching? 

3b) For what reason the young children have, to learn a second 
language? Some immigrants are taught Swedish. 

3c) Do you expect introduction of a second language in p.p.e. 
in the future? Nc 

B. Preparatory teaching of arithmetic* 

k) What is being done in preparatory teaching of arithmetic? 



counting concept of . theory of set modern 
....... quantity l mathematics .. 



younger group 
2-3 



! middle group 

j_3-6 _ ; X 

j older group 

I 5-7 X 



s . i ^ " - i 



C. Creative/aesthetic. 

5a) In what fields aestetics are b.eing -taught? 
It is involved in every days activities. 

5b) Are relations with other subjects being made or are relations 
• With other sub jects/ fields the starting-points? 

■ . fi-elds yes/hardly/no 

preparatory arithmetic x 

preparatory language x 

function training x 

emotionality x 
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D. Function and motor training s 

6) What functions do you exercise? 

1 observation 

2 motor action 

E. Social emotional education . 

7) How do you evaluate the social/emotional education of the 
child? 



nov/ future 



important J moderate ; unimportant . importa nt j mod erate i unimportant j 

X X . • 

8) Are there relations with: language 

creativity subjects 
arithmetic 

experimental teaching 

F. Audio-visual Aids, 
9) Which audio-visual aids eire being used? 



jnov/ " future! *,now futur^ _ ^ 5:^^? i futu re 



radio j x ; x j tape-recor-| ilanguage. 

J 1 I der X X ilaborato- 



1 

J L 



1 ry 

-U • — U -„ — 



'I 



itelevision ' x ! x film ! x ' x jteaghing ! 

! i • ^macnine | 

IX. Experiments and research. 
IX. A. Research. 

1) In v/hat domains research 15) is being effected at the moment? 
Cooperation of primary and pre-primary schools 

2) IVho are researching? 

much moderately little 

University institutions x 

k) With which researching bodies has the ministry in charge of 
p.p.e. contacts? . 

many/ moderate/ . few 

University institutions x 

5a) Is there a tendency to shift the research to one or more 
particular institutions? No. 

5b) Is the government planning a special institutions for 
research in p.p.e.? No. 

6a) Who chiefly finance the research in the field of p.p.e.? 
Government. 

CD^r" thore an increase of the financing of the research by 

£jvv the government? Moderate. 



5) Which institutions chiefly provide for the guidance of the 
experiments? 

University institutions, 

12) Via v/hich media and to what extent is publicity being given 
to the result of research and experiments? 



_ i much/ little/ moderate 

mass media ; 
daily papers ! 

psriodicals i x 

professional periodicals j x 

1 



2a) Is there a tendency to the taking over of one of both or 
of both kinds of planning by a national general body for 
p.p.e.? Yes* 

2b) Is a legal regulation for such an operation being prepared? 
Yes. 

If so, what does it contain? 

Possibilities for every 6 yesir old to go to p.p. e. 

2c) In which year will that legal regulation become operative? 
Not decided. 

3) Which groups plead for a bettor planning of p.p.e. ( Please 
number in the order of importance ) 



departmental officials 2 

social groups 6 

teachers 5 

educationalists 3 

psychologists k 

primary schools 7 

parents 1 



oa*' 72/^32 



Institute of Education 

State University of Groningen 

Westerhaven l6 

Groningen 

The Netherlands 

Dear Sir/Madam, 



European Cultural Foundation 
Pre-primary Education 
Study Pro 3 i5ct Europe 2000 
Project I, Subject III 
Study 9 D. 



The European Cultural Foundation started in 19^9 a series of studypro- 
jects for the future, which bear on Europe in the year 2000." 
Within the scope of the study-project Education I have accepted the 
responsibility for the study concerning pre-primary education. 
The objective of this study has been formulated as follov/s: 
"Study of ideas, methods and systems of instruction and education for 
children aged 2/3 to 6/7 years .as .they may or should develop in a futu- 
re society". 

The division of the report to be published on this has been drafted as 
follows: 

1. Object and method of the study. 

2. Change of function of pre-primary education, l800-1970. 

3. Psychological aspects: changes in the view on the child* 
km Sociological' aspects: changes in a view on society. 

5. Educational aspects: changes in the objectives of education* 

6. Economic and political aspects: changes in educational .policyir 

7. General data about the situation in some countries. 

8. Povolopmont, trends etc. in respect to the child/ family relation in 
the years to come. 

9. Development, trends etc. in respect of the child/school/society rela- 
tion in the years to come. 

10« Development etc. of the institutions of pre-primary education. 

11, Development etc. of the economic and political possibilities: in 
a given case-possibilities of policy. 

12. Expcrimets, research etc. ( language-compensation, authority) ♦ 
13- Consequences for the 21ste century. 

14. Provisions, planning. 

In the objective reference is made to ideas, methods and systems that 
may or should ' develop. 

On the one hand more or less autonomous developments are therefore 
concerned that may present themselves in the next 30 years ( trends ) , 
on the other hand situations, developments and plans are corerned that, 
in your opinion, should bo consciously begun by the government or other 
managing bodies ( visions) . 
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You will find a minimum of questions formulated for each professio- 
nal field. Ideas aijd suggestions that exceed the answering of the 
questions but clearly relate to pre-primary education will be very 
v/elcomc to me. 

This questionnaire is primary directed to you as specialist, hov/evcr 
if possible you can also ansv;er the other questions. 
It will be of interest to me that you briefly ctatc your arguments 
for any of your points of view • 

If you can mention particulars of publications persons or organiza- 
tions that may give me valuable information or advices regarding pre- 
primary education, I shall be most gratcfull to you. 

Thanking you in advance for your kind co-op oration ^ I am. 



. Yours very truly, 



Prof •Dr v.Gelder . 
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a) The questions always concern children aged 2/3 to 6/7 years. 

b) The questions about trends and visions always cover the. period from 
1970 to 20G0. 

c) As answering-categories you may use the points in the drafting of 
the report (on pages, 1,2) but this is not essential. • 

d) We shall appreciate your. stating on page 27 of important and/or 
special literature and also experiments, if any, that support your 
opinion. 

e) Will you mention on page 28 respondents (also from (the) other - • 
(mentioned) prof^esional fields) who are, in your opinion, of in- 
terest for this study? 



PSYCHOLOGY 



1. V/hich moments are, in your opinion, mopt important in the psycholo- 
gical development of the child and what conditions are essential 
for obtaining a good psychic development of the young child? 

Moments ; 

Conditions; 

2. What will and should be the function of pre-primary education in 
connection with a good psychic development of the young child? 
(trends and visions) 

Trends: 

Visions: 



3. What psychological conditions will and should pre-primary educatica ... 
comply with so that it may function also in the future? 

Trends ; 

Visions : 



V/hat place will, in your opinion, family education and the forms of 
established education (creches, day nurseries etc.) take in the fu- 
ture? ■ 

Family education: 

Sotablished education; 

5. To what extent do you think it justified that the part of the mother 
is acted by persons other than the mother herself? (for instance in 
day nurseries etc.?) 

6,. What provisions for a good psychological development of the young 
child will be especially necessary for the child in the family in an 
j-.p9^-rbanized environment (living in blocks of flats, advices to parents, 
tl^^ laying facilities)? 



-if- 



SOCIOLOGY. 



1. Which data, ideas and theories of sociology are of special interest 
to the education of the young child? 

2. V/hat function will and should pre-primary education (crocho, prepa- 
ratoryschool etc.) have from the sociological point of view with re- 
gard to. the education of the child? (trends and visions) 

Tronds; 

Visions: 

3. What sociological conditions will and should be complied with by 
that pro-primary education in order that it may function? 

Trends ; 

Visions! 

km To what extent citifying can a further technological development and 
the ensuing urbanization and citifying of the countl^y influence the 
educational pattern of the young child? 

5« May data be decudod from family sociology that indicate a further 
change of function of the family and to what extent is the educatio- 
nal function of the family menaced by that change?- 

Daia chan/^G of function ; 

Menace educational function : 

6. What forms of society should be promoted in the future so that the 
socialization of the young child in its family and in its close 
environment may take place favourably? (community, development, com- 
munes, larger livingcommunitics) 



PEDAGOGY 



la) Can general objectives in education of young children be formu- 
lated? If so, what are those objectives? 

1b) Is there a tendency or are you inclined to reason by starting 
from society for your educational objectives so that you arc 
speaking about ''adapted man" or about "man adapting himself"? 

Tendency or inclination: 

1 c-1. Is there a tendency or are you inclined to reason by starting 
from the "essence" of man for your educational objectives. 
(Please specify what you understand by "essence") 

Tendency or inclination: 

1 c-2» What form of society will be in your opinion an optimum qua- 
^. rantce for that "essence"? 

ERJ[C 1 How do you possible view the relation between the questions 
mBMs^ on page 17 and page l8? 
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2. What influences will the changing society with a changing 
prosperity pattern (working women) exercise on the education 
of the young child in families and institutions? 

Families; 
Ihsti tutions ; 

3» Is there an economic model indicating the effect of education 
on the national income? Is so, how large can or should the 
share of education be in a nationsil budget? 

^a) Which expenditures should have priority in a certain bud- 
get for education? 

^b) To what extent does this apply especially to provisions 
for the youth period? 

5» What influences should education and instruction of the 
young child exercise on society? 

6. - 

6a) What conditions should be complied with so that children 
may enjoy an optimum development, 

1 - in respect of the family? 

2 - in respect of other bodies? 

3 - in respect of society? • • 

6b) Hov; may or will, especially pre-primary education be rea- 
lized? (Please give an elaboration of the organizing and 
didactic composition)* 

Trends; 

Visions ; 

?• To what extent have you as an educationalist to take into 

consideration data form psychology, economy etc. in connection 
with the changing educational procedures, especially with 
regard to pre-primary education? (Can you give examples). 

7»2. Can you describe the manner in v/hich you are workiuG those 
data into an educational context? 



List of respondents Questionnaire I» 



Austria 
Dr.E« Kockeis 

Belgium 
Prof .A.Gille 

Denmark 

J.Vedel-Petersen 

Finland 
Prof .E. Asp 

Prof .O.K. Kyostio 

France 

G.Bemtgen 

Mr.N.Kravetz 

Mad . 0 . IVo r ms e r -Mi go t 

Germany 

Prof .Dr. W.Arnold 

Prof • Dr.fi . Bergius 

Prof .L. Diem 

Prof •Dr.W.D.Frohlich 

Dr. J»Hederer 

Pro f . Dr . H . Hi 1 tmann 

Pro f . Kl . Kowal ski 

Dr .Kl ♦ Schv^eiker t 

Dr. I. Wagner 

Prof .Dr .E . V/egener 



ERLC 



Institut fur Erziehungs-Soziologie 
Universitat Wien 



Laboratdire de Pedagogie Experimentale 
Universi te de Louvain 



The Danish National Institute of Social 
Research Copenhagen 



Institute of Sociology - University of 

Turku 

Teachers College Univei'sity of Oulou 



Division for General and Technical Edu- 
cation Council of Europe, Strasbourg 

International Institute for Educational 
Planning Paris 

Institut Nationale de recherche et de 
documentation pedagogiques 
Miniestere de 1' Education Paris 



Psychologisches Institut der Universitat 
V/uraberg 

Psychologisches Institut der Universitat 
Tubingen 

Didaktisch-Methodisches Seminar der Deut- 
schen Sporthochschule Koln 

Psychologisches Institut der Joh. Guten- 
berg-Universitat Mainz 

Hohere Fachschule fur Sozialpedagogik 
Munchen 

Psychologisches Institut der Universitat 
Freiburg i»Br. 

Padagogische Hochschule Niedersacksen, 
Hannover 

Arbeitsgruppe fur empirische Bildungs- 
forschung Heidelberg 

Psychologisches Institut Euhr-Universitat 
Bo chum 

Universitat Kiel 

Fachbereich Geschichte - Gesellschaft - 
Politik Lehrstuhl. fiir Soziologie 
Universitat Eegensburg 

Padagogisches Zentrum Berlin. 



i 



Great Britain 

E. P. M.Bailey M-A. 

J^Bennett 

Dr . El . Br adbur n 

Prof •J.Cohen 

Prof .Y.Matthews 

Dr .W.P^Robinson 

J.Scotland M.A« 
Prof .J.L.VVilliams 

Prof .Ph. Williams 
Italy 

Prof •M.Cesa-Bianchi 

Norway 
P.O. Tiller. 

Sweden 
E.Lovgren 

Prof.Dr.B.H.W.Sjostrand 
Prof .H.Swedner 
Switzerland 
Prof .L.Bar bey 
Prof •Dr.P.Heinta 

V/.Hutmacher 

U.S.A. . 
J,N«Nolan 

Prof .B.Spodek 



Institute of Education University of Leeds 

Scottish Education Department Edinburgh 

Institute of Education University of Liver- 
pool 

Department of Psychology 
The University Manchester 

Centre for Science Education 
Chelsea College University of London 

Department of Psychology 
The University Southeimpton 

Aberdeen College of Education Aberdeen 

Department of Education 

University College of Wales Aberystv/yth 

Faculty of Educational Studies 
The Open University Bletchly 



Institute di psicologia 
Uhiversita degli studi di Milano 



Institute of Applied Social KesesLrch Oslo 



School research planning bureau National 
Board of Education, Stockholm 

University of Uppsala 

University of Lund 

Universite de Fribourg 

Sociologisches Institut der Universitat 
Zurich 

Departemeht de 1' instruction publique Repu- 
blique et Canton de Geneve 

Department of Education State of California 
Sacramento 

College of Education 
University of Illinois Urbana 
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Institute of Education 

State University of Groningen 

Westerhaveh 16 

Groningen 

The Netherlands. 



European Cultural Foundation 
Pre-prinary Education 
Study Project Europe 2000 
Project I, Subject III 
Study 9 D. 



ERLC 



Dear Sir / Madam, 

The European Cultural Foundation started in 19^9 a series of study- 
projects for the future, which bear on Europe in the year 2000. 

Within the scope of the study-project Educ£i.tion I have accepted the 
responsibility for the study concerning pre-primary education. 

The obj-ective of this study* has been formulated as follows: 

Study of ideas, methods and systems of instruction and education for 
children aged 2/3 to 6/7 years as they may or should develop in a 
future society." 

The division of the report to be published on this has been drafted as 
follows: 

1. Object and method of the study. 

2. Change of function of pre-primary education, 1800 - 1970. 

3. Psychological aspects: changes in the view on the child. 
km Sociological aspects: changes in a view on society* 

5. Educational aspects: changes in the objectives of-- education. 

6. Economic and political aspects: changes in educational" policy . 

7. General data about the situation in some countries. 

8. Development, trends etc. in respect to the child / family relation 
in the years to come. , 

9. Development, trends etc. in respc-ct of the child / school / society, 
relation in the years to come. 

10. Development etc. of the institutions of pre-primary education.. 
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11 • Development etc, of the economic and political possibilities: in 

a given case - possibilities of policy. 
12. Experiments, research etc. (language-compensation, authority). 

Consequences for the 21st century. 



In the project there is a need for such statistical data of your 
country as formulated at the next pages. 

I shfill be most grateful to you, if you will fill in those data that 
are knov/n to you. 

If you cannot provide me with data, I shall appreciate your returning 
me the questionnaire, if possible with a list of addresses v/here the 
desired information might be obtained. 

Thanking you in advance for your kind co-oporation I am. 



l4. Provisions, planning. 




ERIC 



Inquiry 



N.B. In the list of terms you may find a short definition of all num- 
bered expressions in the inquiry. 

V/e iaention as examples some institutions in the field of pre - primary 
education (p,p,e«=: " education preceding the first level , which provides 
education for children who are not old enough to enter a school at the 
first level" • 

^Definition: "Recommendation concerning the International Standardization 
of Educational Statistics'l Paris, 1958) 

It v/as impossible to find common terras for all forms of p.p.e. in the 
various countries (We mention as examples some institutions: day-nursery 
infant play-room, nursery school, creche, kindorladej;, kindergarten. ) 

Please give on page 31 a short definition, of the institutions me±ioned 
you* Kindly use them always in the same order in the questionnaire. 
Thank you very muchi 

List of^terms 

1) Nursery school: Kindergarten, infant school, infant class 

2) Responsibility: ministerial responcibility = responsibility for legal 
regulations 

3) Advisory bodies: bodies that have ac tack to give information in the 
field of pre-primary education 

k) Admission age: year and month in which the child is legally obliged 
to start following primary instruction. 

5) Primary school: school at the first level; main function to provide 
basic instruction in the tools of learning (Definition: Unesco 
Recommendation, 1958, Paris) 

6) Earlier admission: exceptions to h) after readiness for school has 
been proved, 

7) Management: planning and execution 

8) Financing: the government providing funds for "public institutions" 
(public school = school operated by a public authority - Definition: 

9) Subsidizing: the government providing funds for "private institutions 
(private school = school not operated by a public authority - Defi- 
tion: Unesco Recommendation, 1958, Paris). 

10) Inspection: inspection, by the government, of the observance of the 
legal regulations to which the institutions have been subjected (for 
instance: educational, medical/hygienic) 

11) In-service training: training of qualified teachers who are already 
working in practice. 

12) Group size: the nationajL average number of children per teacher. 

13) Teachers: qualified teachers 

1^) Assistants: all those working under a qualified teacher 
15) Research: research in a special field 

^fi) Experiments: applications for a fixed period on the basis of results 
1^ of research 

^) Planning: systematic innovation in education. 



General information • 



I A* L egal regulations 

1) V/hat institutions *) for p.p.e. do you knoq in your country ? V/hich of 
them have been legally regulated ? 



Institutions 


age group 


legally regulated 
yes / no 


which ministry 


since 


1 Nursery school ^ x 
Kindergarten 










2 • • • <• • 









































2) Is there a shift of the responsibility 2) for p.p.e. between ministries ? 



Institutions 


first under the 
ministry of 


to the ministry 
of 


as from 


1 Nursery school ^ v 
Kindergarten 










1 ! 






3 








if 








5 * • • • • 









3) Is there a tendency to start regulating also the institu'^ions without 
legal regulation and if so, in which year do you expect it to occur ? 



Institutions 


Legal regulation 
as from 


reason 


under the ministry 
of 


1 Nursery school ^ k 
Kindergarten 
























k 

















0,I,/71/6iK). 
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k) Is participation in one or more institutions obligatory ? 



Insti *hutions 


oblicratorv 


no t o bX i citorv 


since 


reason 


1 Nursery school 
Kindergarten 










2 • • • • • 






























5 











5a) Are there advisory bodies with regard to the legislation for p.p.e. ? 



What bodies 


advising since • . , . 










Are (other) advisory bodies 5) with regard to the legislation for p.p.e. 
being planned ? 


Bodies 


reason 











O.I./71/641 
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IB. Form of orgsinization of p>p>e » 

1) How have the ages, the visiting hours and the proportion between playing-, 
learning- and resting-times in ''the various institutions for p^p.e. been 
regulated ? 



Institutions 


ages 


visiting hours 


ratio between playing/learning/ 
resting times 


1 Nursery school 
Kindergarten 
























k 

















2) Is there a tendency to otg ^ a change in one of the above mentioned 
categories ? 



ages 


reason 


visiting hours 


reason 


ratio betv/een times for 
play/learning/rest 


reason 



3a) What is the legal admission age k) for the primary school ? 5) 
3b) Is eeirlier admission 6) possible ? If so, how ? 



3c) Hov; many times in a year is admission possible and on what conditions ? 



4a) Is readiness for school tested when the child enters the primary school, 

before the child enters the primary school ? 

yes / no 

If so, v/hat procedure is followed ? 



kh) What percentage of the total number of children of school age is tested 
for readiness for school ? 



he) Can you group the results of the tests ? 



ready for the primary school 


not ready for school 


5 years % 


5 years % 


6 " 


6 


,^ n i number) 


^ „ t number; 



5a) Are special measures taken for children v/ho are not-i'eady for, school .? 



What measures ? _ 


Since 


1 




2 




3 





51^) May new measures be expected ? yes / no 
If so, what measures ? 



6a) Is there in your country a need / desire to change the transition from 
forms of p»p»e, to primary education ? 



yes / no I 



If so, what are the reasons for changes, if einy ? 



6b) May changes be expected in the regulations for the transition of forms 
of p«p«e« to primary education ? 



yes / no 



If so, what changes ? 



7) Has p«p»e* been incorporated into a total school structure ? 



0*I./7l/6if3 
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IC. Management of the institutions ^ 

1) V/ho is responsible for the administration of the institutions for 
p.p.e* ? 



Institutions 


public bodies 
state / province / 
municipality 


private organizations 
association, business etc. 


1 Nursery school 
Kindergarten 


% 










3 






k 






5 







(N.b. Total per institution 100^) 



2) How do you typify the administration in your country as regards the 
institutions for p.p.e* ? 



Types of management 


How 


In the future 


1 centralization on governmental level 






2 decentralization on governmental level 






3 centralization on private level 






k deccntrailization on private level 







Comments, if any. 



3) To what extent does private initiative remain possible besides management 
on a governmental level ? 



k) What share have the parents in the management' and in the execution of the 
management 7) in the institutions ? 



Institutions 


management 


execution 




direct share 


indirect share 


direct share 


indirect share 


1 Nursery school 
Kindergarten 




















3 










k 





















0,I./7l/64if 
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II. Statistics 8), 
A. FliLaiLcing» 8) 

1) How is the budget for p.p.e. in your country divided into the following 
items ? 





i960 


1965 


1969/70 


staff 








housing / accomodation 








school materials 








social provisions 









2) May important changes be expected in the above division ? If so, what 
changes ? , 



3) Is public p.p.e. fully financed ? 

yes / no 



If not, what contribution is claimed from others ? 



parents 


% or sum of money. ■ 


other bodies 


^ or sum of money 




% or sum of money 



k) Have you indications to the effect that full financing will te intro- 
duced within a measurable time ? 



O.I./71/6'f5 
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IIB. Subsidizing 9) 

l) To what extent are the private institutions for p^p.e* subsidized ? 



Institutions 


Subsidies in % 


1 Nursery school 
Kindergarten 




2 




3 ^ ■ • e • 




if . . ■. . . 




5 .... . 





2) ITliat subsidy standards apply to the private institutions for p.p.e. as 



regards: 


possible percentages 


buildings 


% 


maintenance of buildings 


% 


staff 




school materials 




social provisions 





3) Are there indications to the effect that subsidy schemes impede or 
promote participation of children in p.p.e. ? 

Impeding due to: 



Promoting due to: 



h) Are further special subsidies granted by other ministries ? 



Institutions 


Ministry of 


Special subsidy for 


1 Nursery schools 
Kindergarten 


















k 






5 







O.I ./7l/6^6 
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III* Iixg-pection 10) 

l) Are there medical, hygienical said pedagogical inspections for p*p*e* ? 



Institutions 


Medical/hygienical inspections 


Pedagogical inspec- 
tion 


1 Nursery schools ^ % 
. Kindergarten 































2) Is pedagogical inspection more emphasized in your country or is it going 
to he £50 ? 





Medi cal/hy gi eni cal 
inspection 


Pedagogical inspection 


Emphasis is now on 






Emphasis will be on 







3) Are data obtained by inspection used in the planning of the training and 
the in service-training 11) of teachers ? 



yes / no 



If so, how ? 
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IV* Objectives 

1) \7hat objectives would you indicate as the most important ones per age 
and per institution ? ... 



Institution/ 

ages 


medical/ 
hygienic 


cognition 


social/ 
emotional 


other 




1 nursery 
school 

years 
. . years 










. . years 
• . y^ars 










. . . years 
.« years 










k 

years 
. . years 

. . . years . 
years 











2) Are there tendencies to change the priority of the objectives per insti- 
tution in view of the future. 



Institution 


medical/ 
hygienic 


cognition 


social/ 
emotional 


other 


1 Nursery school . v 
ICindergarten 










2 • . • • • • 









































3a) Are there also certain objectives per institution for children from 
socio-economic deprived groups ? 



Institutions 


specific objectives 

(for instance: influencing of families, improvement of 
the transition possibilities in respect of primary edu- 
cation in underprivileged environmental groups eta.) 


1 Nursery school 
Kindergarten 
















5 • • • • • 
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3b) Or have special reception facilities been created for these special 
groups ? 



yes / no 



If so, what facilities? 



Special reception facilities 


Reason 


1 




2 




3 




k 





3c) Do you expect that (more) separate institutions will be established in 
the future for the reception of socio-econojnic groups ? 

If so, reason 



If not, reason 



^) Are you of opinion that a total conception of objectives is being reali25ed 
by means of the various institutions for p.p.e. ? 



5a) Who now have the greatest influence per institution as regards the 

laying-down of the objectives (please number in the order of importajice) 



Institutions 


child-psychologist§/ 
educationalists 


society 


the primary school with 
its requirenlents 


1 Nursery school 
Kindergarten 
















3 

























5b) Are there indications of a shift of influences as regards the laying- 
dovm of the objectives ? 



Institutions 


from ' 


to 


1 Nursery school 
Kindergarten 
























5 « • • • • 
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VA. Statistical data (pupils) 

1) V/hat percentage of the total number of the ages groups 2 to 7 i3 follow- 
ing / followed a form of p,p,e , ? .... • . . : 



Age group • 


1960 


1965 . 


1969/70 


2 years 






% 


3 " 






. % 


k 






. % 


5 " 






% 


6 " 






... % 


7 " 






. % 



2) \7hat percentage of the total number of children of th.e age groupd 5 to 
7 is following / followed primary instruction ? 



Age group 


i960 


1965 ■■■■ 


.1969/70 


5 yesirs 








6 " 






% 


7 " 









3) Is / has the influence of p.p.e, being / been examined in connection 
with the results of primary instruction ? 



yes / no 



If so, can you mdntion the results of the investigation ? 



^ 1 > ' %9 



k) Does the admission age of children for the primary school in your coun- 
try play a psirt in connection with staying down ? 



yes / no 



If so, what is the result of the investigation on which the . answer is 
based ? 



Oti./7l/650. 
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YBm statistical data (institutions ) • 1 . j- • 

1) Can an increase of the number of institutions for p.p^e. be found in the 
last few years ? 

Please confirm by means of figures. 



Institutions 


i960 


1965 


1969/70 


1 Nursery school ^ » 
Kindergarten 






%■ 








% 


3 






% 


k 






% 








% 



2) what size 13) have the groups per institution ? 



Insti tutions 


size of the group 


(number of children) 




legal 


real 
average 


desirable 


1 Nursery school ^ ^ 
Kindergarten 
























^ • • • • • 








5 









3) Are there enough institutions in view of the need for p.p.e. 

yes / no 

If not, for v/hat numbers of children p«p.e« is considered as desirable 
and how m^ny institutions will be needed (estimates acceptable) ? 



Institutions 


Number of children 


Number of institutions 




1 Nursery school 
Kindergarten 








2 « • • • • 








3 








^ • « • • • 








3 * • ■ • • 
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k) Can the numbers of new institutions be stated, which have been planned 
in connection with the above mentioned shortages ? 



Institutions 


Numbers 


1 Nurserv school \ 
Kindergarten 








3 .... . 




if .... . 




5 





5) Is there a difference between attendance of institutions for p.p.e. in 



and in the country ? 


• 




Percentage of 2 to 7 years old 
children receiving p ♦p. o« 




i960 


1965 


1969/70 


Town 








Country 









O.I./71/652 
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VIA. Staff (general) 

l) V/hat division applies to the training of employees for the institutions 
for p.p.e, ? 



Employees 


Admission 
age 


Required 

preliminary 

training 


Duration of 
the training 


Ratio general 
education/profes- 
sional study 


1 Teachers 13.) 










2 Assistants 1^) 













Term mf probation 
before the training 


Term of probation • • 
during the training 


1 Teachers 

■T ' 






2 Assistants 







2) Can you mention the principal subjects for the professional training, 
if possible, in the order of their importance ? 



Subjects 


Teachers 


Assistants 


1 






2 






3 






if 






5 






6 






7 







3) Are there data available about the numbers of assistants / teachers 
working in the various institutions for p.p»e« ? 



Institutions 


Numbers of teachers 


Numbers of assistants 


1 Nursery school 
Kindergarten 


i960 


1965 


1969/70 


i960 


1965 


1969/70 
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k) Who are working as a rule per group of children in the various insti- 
tutions ? 



Institutions 


Teacher 


Assistant 


Teacher and assistant 


0th erwise 


1 Nursery school 
Kindergarten 






























k , . . . . 





















5) Is there a tendency to change the training of employees for institutions 
for p.p.e. ? If so, in which way. 



Employees 


Admission 
age 


Required 
liminary 


pre- 
training 


Duration of 
the training 


Ratio general edu- 
cation/professional 
study 


1 Teacher' 












2 Assistant 















Term of probation 
before the training 


Term of probation 
during the training 


1 Teacher 






2 Assistant 







6) Is the training of teachers for p.p.o. equal or to a high degree equal 
to the training of primary school teachers ? 



Equal: 



yes / no 



To a high degree equal: 



yes / no 



7) Are measures being prepared in order to integrate the training of teachers 
for p.p.e. with the training of primary school teachers ? 



yes /no 



If so, what extent and when will that possibly start 



8) Is it possible for men to be trained as a teacher for p.p.e. ? 



yes / no 



If so, is this possibility used ? not used/normally used/much used 



If not, is it going to be possible in the future. 



ERslC 
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VIB. Staff (salary) 

1) V/hat is the amount of the salary of employees for p.p.e. as compared 
with the salary of primary school teachers in: 





first year of 
service 


maximum number of 
years of service 


Salary of primary school teacher 




10095- 


Salary of teacher for p.p.e* 






Salary of assistajit for p.p^e* 







2) Has in opinion the salary of teachers for p^p.e. a favourable / impeding 
influence on being trained for p.p.e. and on practising this profession ? 



Impeding 



Favourable 



3) Is there a tendency to level the salaries (if they are differing) ? 



yes / no 
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VII. Building . 

1) Which rooms are obligatory in. the various institutions for p.p.e. 



Institutions 


Kooms for 




playing 


learning 


sleeping 


v/asliing 


doctor 


observation 


staff 


1 Nursery school 
Kindergarten 
















































^ • • • « • 

































2a) Is there a tendency to make another division or to add rooms ? 



Institutions 


Addition 


Other division 


Season 


1 Nursery school 
Kindergarten 
















3 * • • " • 

























2b) Is there a tendency to realize this by legal regulations ? yes / no 
If so, what regulations and when 



2c) Are such regulations anticipated in the planning of the institutions to 
be built before long ? 



yes / no 



3) Is a flexible use of the available room taken into consideration v;hen 

institutions for p»p»e. are being built (in connection with the application 
of modern methods) ? For instance: by means of modern building materials. 

yes / no 



k) To v;hat extent are institutions for p.p.e» being built as parts of com- 
plexes of schools ? 



Not / sometimes / modoratoly / frequently 
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5a) If the institutions for p.p.e, have no** been incorporated in complexes 

of schools, are there nevertheless cor aL/i facilities ? 1 Z \ 

yes / no j 

If so, what facilities ? , 



5b) Are there facilities which in your opinion can / should be made joint- 
ly ? 



yes / no 



If so, what facilities ? 



6) Is there in your country an information- cen'trQ for the building of 
schools ? ■ 



yes / no 



If so, does it cover institutions for p.p.e. ? 



T^i) Has the building of institutions for p.p.e* been incorporated, in a 
number of cases, in a building-scheme for a quarter of a town (for in- 
stance in the centre of such a quarter) ? — : — • i-* 

j yes / no. 

If so, why ? 



7b) Are there indications to the effect that changes will be made in the 
.-.next f ev/ years ? 



yes / no 



V/hat changes ? 



8a) Are certain principles being applied in connection with the regional and 
nationetl planning of institutions for p»p.e« ? 



yes / no 



V/hat principles ? 



8b) Do you expect, changes in the neeo:* / remote future ? 



yes / no 



V/hat changes: 



Beason: 



O OtI./71/657 

ERIC 



-19- 



VIII, Modern methods , (general) 

1) How would you typify education in general in your country ? 





chiefly class tuition 


possibilities of individualization 
and differentiation 


individualized 
instruction 


primary 
education 








p •p • e* 









2) Which of the following trends influence p.p. e, in your country ? 
Montessori 
Decroly 

Frobel ...> .v 

Jena Plan 
psycho-analysis 
Piaget's psychology 
Vygotsky's psychology 

• • • • ■ 

• • • • N.B, Please underline the trends 



3) Can an increasing influence of certain trend be found in the last few 



years 



yes / no 



If so, which: 



since: 



cause : 



k) V/ho have chiefly introduced new methods in the last few years ? 



private initiative / central government / both 



Can you indicate any causes ? 



5a) To which domains of the development of children do you direct yoursel(ves) 
in your p.p.e. ? 



Domains 


nur^rery school. 






1 cognition 






1 


2 emotional 








3 aesthetic/creative 








k social 


t 






5 function training 
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5b) Do you expect shifts in the next few years ? 



Domains 






1 cognition 








2 emotional 








3 aesthetic/ creative 








k social 








5 function training 









M.B, Please number in the order of importance . 
5c) Will these shifts be regulated legally ? 1 



6a) How would you typify at this moment the presentation of the subjects. or 
the material per institution ? 



Institution 


a) systematic 


b)e::emplary ! 


^c) combination 
of a and b 


d) entirely 
free 


e)other typi- 
fi cation 


1 Nursery school 
Kindergarten 




































^ • • • • • 

























6b) Do you expect changes ? 



Institutions 


a)systematic 


b) exemplary 


c) combination 
of a and b 


d) entirely 
free 


e)other typi- 
fication 


1 Nursery school 
Kindergsirten 
























3 





































• 



7) How would you typify the group composition now and for the future in the 
institutions for p.p. e# ? 



■ ■ . » t 


Institutions 


now 


future 






-graded 


non graded 


graded 


non graded 


Q,I./71/ 
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VIIIB. Methods (fields of development ) 

1) Have the institutions for p.p.e. in your country fixed time-tables ? 



Institutions 


fixed time-tables 


1 Nursery school 




2 




3 




k ■ 









A* Preparatory language instruction . 

2) What is being done in preparatory lanquage instruction ? 



Institutions 


increase of 
vocabulary 


syn taxis 


expression 


communication 


aids to 
thinking 


1 Nursery school 
Kindergarten 
























3 












k . . . . , 












3 













N>B> Please fill out using the categories : 
i| much/little/noderately/no thing! 



3a) Is a second lanquage being taught in one of the institutions for p^p.e. ? 
If so, which second language and who is teaching ? 



own teacher professional teacher 



3b) For what reasons the young children have to learn a second language ? 



3c) Do you expect introduction of a second language in p.p.e. in the future ? 
If so, which language: when: 



yes / no 
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B. Preparatory teaching 0:f arithmetic . * • • 

V/hat is being done in preparatory teaching of arithmetic ? 





counting 


concept of 
quantity 


theory of set 
modern mathematics 


younger group 
2-3 








middle group 
3-6 








older group 
5-7 









C, CrQative /aesthetic , 

5a) In what fields aestetics are being taught ? 



Fields 


much / moderately / little 


a 




b 




C :.: 




d j 




e 





5b) Are relations with other subjects being made or are relations with 
other subjects / fields the starting-points ? 



iFields 


yes / hardly / no 


preparatory . arithmetic 








preparatory language 








function training 








eraotionsLlity 








• • • • 








• • • • 









D, Function and motor training . 

6) What functions do you exercise ? 

1 observation | | 

2 motor action t 1 

3 P 

" □ 

5 □ . 

O 6 □ 
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£• Social emotional education * , /. 

7) Hoi7 do you evaluate the social/ emotional education of the child ? 



now 


future 


important 


moderate 


unimportant 


important 


moderate 


unimportant 



8) Are there relations with: language 

creativity subjects 
arithmetic 

exp er ira en tal t eaching 



N>B. Please underline 

F« Audio-visual Aids > 

9) Which audio-visual aids are being used ? 





now 


future 




now 


futixre 




nov; 


future 


radio 






tape-recorder 






Icuisuage 






television 






film 

— .. 







teaching, 
machine 
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IXo Experiments and research« 



IXA« Research^ 



1) In v/hat domains researcli 1§) is teing effected at the moment ? 



Domains 


Total number of children of 2 to 7 years 
subjected to the research 






verbal stimulation 




influencing of families 




influencing of environment 




general cognition 




function training 













2) Who are researching ? 





much 


moderately 


little 


University institutions 








Training colleges 








Educational centres 








Via ministries of education, 
social affairs, health 








Private institutions 









3a) Are tere mutual contacts between the researching bodies ? 
many / few / moderate. 



3b) Do you expect an increase of the contacts in the future ? 
If so, reason 



If not, reason 



k) V/ith which researching bodies has the ministry in charge of p.p.ei 
• contacts ? 



"5 W 
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many / moderate / fev; 


University institutions 








Training colleges 








Educational centres 








Other ministries 








Private institutions 
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5a) Is there a tendency to shift the research to one or more particular 
institutions ? 

I" 



yes / no 



If so, which institutioiis)? 



513) Is the government planning a special institutions for research in p«p,e. ? 



! yes / no 

Reason: ' 



6a) Who chiefly finance the research in the field of p«p«e* ? . 

government /private persons /government and private persons proportionaQy 

6b) Is there an increase of the financing of the research by the government ? 
much / moderate / little 



0»I,/71/66if 
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7) What researches are known to the Ministry and results, if any ? 



Researches 



Results 



Dates 



1. 



3. 



8) V/hat researches will bt started before long ? 



Eesearches 



1, 



Oh jectivfes 



Dates 



3. 
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IXB. Experiments 16) • 

1 ) In v/hich domains experim ents are being made vdth the results of research ? 



Domains 


Total participation of the number of 
cnx±ciren oi c vo / years 


Compensation programs 




verbal stimulation 




influencing of families 




influencing of environment 




general stimulation of 
cognition 




function training 




community schools 




anti-authoritative education 





2a) What experiments do you chiefly see in a certain age group ? 
(see above mentioned categories) 



age groups 


e3cperiments 


2-3 years 




3-5 " 




5 - 7 




) What kinds of experiments will be emphasized according to you in the 
various age groups in the next few years ? 


age groups 


experiments 


2-3 years 




3 - 5 n 




5-7 V' 





3) On v/hat scale work is being done as an average per experiment ? 



Scales 


Kinds of experiments (see categories) 


1 to 2 schools 




3 to 10 schools 




10 to 100 schools 





k) v/hat is the average duration of the experiments ? 



Time 


Kinds of experiments 















5) V/hich. institutions chiefly provide for the guidance of the experiments ? 
University institutions | 1 

Training colleges | | * . 

Educational centres 1 j - .... 

Guidance via ministry I j 
dealing with p.p^e* 

Private institutions I I 

6) How v/ill guidance of experiments be provided for in the future ? 



7a) V/ho are chiefly financing the -experiments ? - 

government / private persons / government and private persons 

proportionally 

7b) Do you expect a change ? 



yes / no 



If so, for what reason ? 



8) Is there a special scheme of subsidy for experimenting schools ? 



yes / no 



If so, what does it contain ?. 



9a) Are there legal regulations when a school participates in an e3cperirae^ ? 



yes / no 



If so, what regulations ? 



9b) To T;liat exient has the eip^riraental school been exempted £rom its 

legal obligation? 
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10) V/hat experiments are now known to. the ministry and results, if any ? 



Experiments 


Results 


Dates 


1 . 






2. 






3. 






k. 






5. 

1 







11) What experiments will '«*e started before long ? (Please, give a short 

description) 

1. : : : 

2i : :.: ^ ■ 

■ 3. : 

k. :.. 



12) Via v/hich media and to what axtent is publicity being given to the 
result of research and escperiments ? 





much / little / moderate 


mass media 








daily papers 








periodicals 








professional periodicals 

















4 
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X# Planning > 

1) What bodies now provide for the planning 17) of p»p.e. and what tasks do 
they especially fulfil in this planning ? " "\ 



Bodies 


Tasks 






chiefly quantitative . 
planning 


chiefly qualitative* 


1. 






2. 






3. 






k. 









2a) Is there a tendency to the taking over of one of both or of both kinds 
of planning by a national general body for p.p^e. ? 



yes / no 



If so, what body ? 



chiefly qualitativo/chiofly quantitative/qualitative 

and 

quanti tative 



2b) Is a legal regulation for such an operation being prepared ? 



yes / no 



If so, what does it contain ? 



2c) In which year will that legal regulation become operative ? 
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3) Which groups plead for a better planning of p.p.e. ( Please number in the 
order of importance ) 

departmental officials I 1 
social groups 1 I 

teachers 
educationalists 
psychologists 
primary schools 



0.1./71/669 



□ 
□ 
□ 
□ 
□ 



List of respondents 



Questionnaire II 



England 

Prof •Dr.T.Blackstone University of London 



France 

K. Naudin Ministere de 1' Education National© 

Departement de la Documentation et 
de 1' Information Statistiques-Dipre 

Germany 

Prof .Dr .W.Schulze Deutschos Institut fiir Internationale 

Padagogische Forschung-Frankfurt a.m. 

Sekretariat der standigen Konferenz 
der Kultusminister der Lander in 
der Bundesrepublik Doutschland-Bonn 

Statistisches Bundesarat - Wiesbaden 

Italy Institute Centrale di Statistica- 

Rome 

Sweden 

Chr.Gars The National Board of Health and 

Welfare - Stockholm 
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Reading list 



Questionnaire II 



Blackstone T. 

Blacks tone T. 

Braun M. 
Sussmuth B. 

Liegle L» 



Chauncey H. 
Eyken V/.v.d. 
Hov/o E 

Schultze W (ed) 
Schuttler-Janikulla K. 

Sourgen II • 
Leandri Fr. 
Trouillet B. 

Yudkin S. 



A fair start London 1971 

Pre-school Education in Europe Strasbourg 1970 

Modelle der Kooporation von 
Eleraentarbereich ira internatio- 
nalen Gutachten fur die Bildungs- 
kommission des Deutsches Bildung- 
rates 1971. 

Soviet pre-school education II New-Yoi'k 1969 

The Preschool Years Penquin 1967 

Under five: a report on nursery 

education London I966 

Schulen in Europa Weinhoira 1968 

Einschulungs alter und Vorklassen- 
betreuung Munchen 1968 

Les ecoles maternelles Paris 1969 



Die Vorschulerziehung in neun 
europaischen Landern. 



0-5! Areport on the care of 
preschool children 

Preschool Education 

Statistical Yearbooks 

Tableaux de 1* education 
nationale 

Ministere de 1' education 
nationale 



London 1968 
Unesco Paris 1963 
Unesco Paris - 



Paris 1969. 
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ABSTBACT 

This experiment involves an attempt to develop a 
paradigm for measuring nonverbal expressiveness in young children, 
measured in terms of "'sending ability" (an individual's ability to 
send accurate and appropriate nonverbal messages to others) . Nursery 
school children viewed a series of 16 slides described as familiar, 
unfamiliar, unpleasant, or unusual. The child's mother vatched his 
expression and tried to guess vhich slide the child vas viewing. The 
child also rated each slide according to hov it made him feel. 
Results indicated no sex differences in communication accuracy, vhich 
is contrary to findings in previous studies vith adults. It vas also 
possible to measure nonverbal communication in young child.cen. A 
second study vas designed to replicate the first and to relate 
individual differences in expressiveness to other measures of 
emotional expression. Besults confirmed the first study, and also 
indicated that nonverbal expressiveness vas related to other kinds of 
emotional behavior. (ST) 
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Nonverbal communication of affect in children 



This experiment involves an attempt to develop a paradigm for 
measuring nonverbal expressiveness in young children. There is 
evidence that nonverbal behavior may be a particularly important 
factor in the development of emotional expression and social 
behavior. Nonverbal behaviors accompany emotional states in many 
species of animals, and they often appear to play a role in the 
regulation of social behavior by aiding the process of communica- 
tion between individuals (cf. Vine, 1969), Abnormalities in non- 
verbal behavior may disrupt normal social behavior. For example, 
the aberrant social behavior of deprived rhesus monkeys may be 
related to their inability to accurately "send" and "receive" the 
nonverbal messages appropriate to their species (Miller, Caul, 
and Mirsky, 1967). Among humans, nonverbal behaviors thought to 
signal "intimacy" have been shown to have considerable intra- 
individual stability over time, and have been related to low social 
anxiety (Patterson, 1973). 

Measurement is a major problem in the study of nonverbn.1 
expression. Nonverbal behavior occurs in a complex flow, and the 
meaning of a particular response is often dependent upon the 
behaviors preceeding and following it, as well as the situational 
context. It is impossible to obtain an absolute measure of expres- 
siveness: any measure is necessarily a function of the particular 
measuring system, and there are many approaches that one might take , 
in developing a measuring system. 

The present paradigm measured nonverbal expressiveness in terms 
of "sending ability": an individual's ability to send accurate and 



appropriate nonverbal messages to others. It was developed 
from studies in whicli an adult '^sender" viewed and described his 
subjective reaction to a series of emotionally-loaded color 
slides (Buck, Savin, Miller and Caul, 1972; Buck, Miller, and 
Caul, 1973). There were five distinct kinds of slides: sexual, 
scenic, pleasant people, unpleasant, and unusual. Unknown to 
the sender, an observer watched via a hidden television camera 
the facial expressions and gestures the sender made while reacting 
to the slides. For each slide, the observer attempted to judge 
what kind of slide the sender had watched and how pleasant or 
unpleasant the sender's emotional reaction was. Tliese judgments 
were compared to the actual slide seen by the sender and the sender's 
own rating of his emotional reaction. 

Results indicated that statistically significant nonverbal 
communication occurred: the observers could correctly judge what 
kind of slide was shown more often than chance, and there were 
significant positive relationships between the sender's and observer's 
ratings of the sender's emotional responses to the slides. There 
were also large individual differences between senders in the 
amount of accurate communication. . Women were consistently better 
senders than men, and accurate senders gave a more personal verbal 
report of their subjective response to the slides (See Buck et. al., 
1973). Also, more accurate senders had smaller skin conductance 
and heart rate responses to the slides than did less accurate senders. 
Following Jones (1960), accurate senders with small physiological 
responses were termed "extemalizers while individuals showing 



the opposite pattern of response were labeled "internalizerst 
Extemalizers scored higher in extraversion and self esteem than did intern- 
al! zers, and females tended to be extemalizers and males internal i zers . 

The study of the development of nonverbal expression in 
children may do much to illuminate the meaning of these findings. 
It may be for example that the sex difference observed in adults 
is in part a result 6f socialization pressures that bear down 
more heavily on boys than on girls in our culture. Several 
investigators have suggested that nonverbal expression may become 
inhibited in the process of socialization (e.g. Izard, 1971), and 
both Jones (1960) and Lanzetta and Kleck (1970) have theorized 
that such inhibition is in some way associated with increased 
physiological responding. It may be r.hat young boys are more 
likely to come to use an internalizing mode of emotional expression 
because they are generally discouraged more than girls from overtly 
expressing many emotions. 

If this is true, it is possible that young children will not 
show the sex difference in nonverbal expression and physiological 
responding found in adults. Furthermore, it may be possible to 
study the development and determinants of this sex difference in 
progressively older samples of children. This experiment was designed 
as a first step in this direction. 

Method — Experiment I 

Subjects . 

Ten males and five females comprising a class from the 
university nursery school served as senders. Their ages ranged 
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from 4 to 6; mean age was 67 mo. Two other children in the class 
were not run because of scheduling problems. Tlie cliild's mother 
was the primary observer. In addition, videotapes of the child 
were judged by five male and five female undergraduate observers. 
Procedure ^ 

A series of 16 slides were created comprising four slides in 
each of four content categories. Tlie first category was "Familiar 
People/' showing the child himself and his friends at the nursery 
school. Each child was photographed in the school a month before 
the experiment. During the experiment, the child saw t\;o slides 
of himself and two general views of the school. The second category 
of slides was "Unfamiliar People," depicting pleasant scenes of 
children and adults unknown to the child. The third slide category 
was "Unpleasant," consisting of pictures judged to be midly unpleasant 
to most children. Tliese included the grotesque, clown-like face 
of a fashion model, a frightened character from a Dr. Suess book, 
a closeup of a grasshopper, and the painting "Echo of a Scream" by 
D.A. Siqueiros which depicts a crying child. The fourth slide category 
was "Unusual," which included double-exposures and strange photographic 
effects. It was hoped that the children would regard the Familiar 
People slides as relatively pleasant, the Unpleasant slides as 
unpleasant, and the other slides as being in between. The ordering 
of the slides was chosen by a randomly selected 4x4 latin square. - 

The child was brought to the experiment by his mother. Tliey 
were greeted by the experimenter (R.B.) and an undergraduate assistant. 
Miss Janet Worthington. The experimenter reminded the child of the 
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time the child's picture was taken at school, and asked him if 
he wanted to see his pictures along with some others. All of 
the children Drought to the laboratory complied, most with 
enthusiasm. 

The child was seated in a room with J,W, facing a 12^' x 12" 
back-lighted screen on a small table. A slide projector focused 
on the screen was placed on a larger table against the wall 
opposite the cliild, A 3" diameter pipe went through the wall 
under the table. A Sony 3200K camera in the next room was 
focused on the child's face through this pipe, Tlie camera was 
virtually undetectable, and none of the children noticed it. 

Initially, J,W, asked the child about his game preferences 
to provide data on sex-role identification. She asked him first 
if he liked, disliked or didn't care about a series of 20 activities- 
Six of these activities had been previously categorized as typical 
of the traditional female role (playing with dolls, cooking), 
and S had been judged as appropriate to the male role (playing 

J, IV, then asked the child to choose which 



soldier, airplanes). 



he liked most of a pair of activities, one of which was "masculine" 
jfB^p^ and the other "feminine," There were 10 sudi forced choices, 

^' IVhile the child was responding to these questions, the 
^^^^ experimenter escorted the mother to another room. The mother's 
^Jl^^ room was separated from the child's room by a third room which 
jr^*^ contained the camera, videotape equipment, and controls for the 

slide projector. The two walls and closed doors and the distance 
'involved eliminated most of the transmission of sound between the 
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child's room and the mother. 



The mother sat facing a 18" television receiver which was 

turned on but the screen was blank. Tlie experimenter explained 

that the camera was focused on the child, but that he could be 

seen only when the videotape recorder was turned on. He gave the 

mother a prepared rating form which was divided into sixteen rows 

one for each slide. For each slide, there were places to mark 

defined by the slide categories Familiar People, Unfamiliar Peopl 

Unpleasant, and Unusual. To the right of these were places to 

mark defined by the adjectives Very Pleasant, Pleasant, Neutral, 

Unpleasant, and Very Unpleasant. Tlie experimenter stated: 

'' Name will be looking at a series of sixteen slides. 
There are four kinds of slides (pointing to the form)-- 
Familiar People are pictures of name and his friends at 
school. Unfamiliar People slides are pleasant enough 
pictures of people he doesn't know. Unpleasant slides 
are mildly unpleasant, and Unusual slides show strange 
photographic effects. For each of these slides, I'd 
like you to watch name ' s face over TV and try to guess 
•what kind of slide he's watching just by watching his 
facial expression. I'd also like you to try to rate how 
pleasant or unpleasant you think each slide made him 
feel by putting a mark in one of these columns (pointing). 
Do you have any questions? 

The experimenter answered any questions and then proceeded t 

describe what would be seen on the television set: 

I'll turn on the TV just before the slide is turned on. 
You'll see name just before the slide comes on and see 
his initial reaction. Janet will ask him questions about 
the slide--you won't be able to hear his answers because 
the audio is turned down, but keep watching his face for 
clues about what he's watching. I'll turn off the TV 
just after the slide is turned off, so your screen will 
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go blank. At that point, make your ratings about 
what kind of slide you think he saw and how pleasant 
or unpleasant you think his reaction to it was. Do 
you have any questions? 

The experimenter went to the control room and briefly turned 
on the Sony AV3650 videotape recorder to make sure that the camera 
was focused properly and give the mother an example of what she 
would see. He then waited for the child to finish responding to 
the questions about game preferences. 

IVhen the game preference test was over, J.W. turned on the 
slide projector, positioned her chair so that she sat beside the 
child facing the screen, and explained to the child about the 
rating scale he would use. The rating scale consisted of drawings 
of five faces that went from very happy to very unhappy (See Figure 1) . 



Insert Figure 1 about here 



She stated: 

After the picture goes off, you tell me what you thought of 
i t by pointing to one of these faces. If you really liked 
the picture and it made you feel really good point to the 
smiling face (demonstrating). If you really didn't like 
it at all point to this unhappy face. If you liked or 
didn't like it a little point to one of these faces. If 
you didn't feel anything one way or the other point to 
this face. 

The experimenter then presented the first trial. A trial 
proceeded as follows: the experimenter turned on the videotape 
recorder and then presented a slide. Tlie child looked at the slide 
for about five seconds and then J.W. asked '*v;hat do you think of 
that?" or "who's that?" if the cliild had not yet reacted. After 
15-20 more seconds, the experimenter turned off the slide and then 
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the videotape recorder. J.W. then showed the child the series o£ 
faces, asked him how the slide made him feel, and recorded his 
answer. Throughout the trial, J.W, kept looking at the slide and 
not the child. This helped to keep the child's attention centered 
on the slide. 

After the 16 trials, the child was brought to the mother's 
room, the experiment was explained to both, and the child was 
shown a portion of the videotape of his facial expressions. 

The rating sessions with the undergraduate observers were run 
as follows. The observers were gathered in a classroom with the 
videotape recorder and 18" receiver at the front of the room. 
They were given prepared rating froms and instructions similar 
to those given the mother, and were asked to remain silent while 
making their ratings. They were shown the videotapes with brief 
pauses between the trials so they could make their ratings. Tliey 
were not given feedback about what judgments were correct. Two 
50 minute sessions were required, each involving 7-8 children. 
Dependent Variables . 

On each trial, the observer judged what kind of slide the 
child had seen, and rated on a five-point scale how pleasant or 
unpleasant the slide had made him feel. This yielded two measures 
of communication accuracy that are similar to the measures used 
ih studies with adults: (a) the nuniber of slides that the observer 
could correctly categorize (Categorization Measure), and (b) the 
Pearson correlation coefficient between the observer's ratings 
of the child's emotional reaction and the child's own ratings of 
his emotional reaction along the pleasant-unpleasant scale 



(Pleiisantness measure). 

Results--Experiinent I 
Ratings of the Slides . 

The children rated each slide along a five-point scale 
by indicating which of the faces in Figure I correrponded with 
their reaction. With larger ratings indicating a negative reaction, 
the mean rating of tne Familiar People slides was 1,41, the rating 
of the Unfamiliar People slides was 2.48, that of the Unpleasant 
slides was 2.79, and that of the Unus\ial slides was 2.46, Mann- 
IVhitney U^ tests indicated rhat the Familiar People slides were 
rated significantly more positive than any of the other three 
categories of slides (£ <.05). One of the Unpleasant slides, that 
of the Dr. Suess character, was rated as being pleasant (its 
rating was 1.93), and one of the Unfamiliar People slides depicting 
two men was rated as rather unpleasant (its rating was 3.07), The 
rest of the slides were rated approximately as anticipated. One 
child, a boy, failed to give usable ratings: he rated all of 
the slides as neutral. The overall pattern of ratings suggested 
that most of the children could use the rating scale and that their 
reactions to most of the slides were similar to those intended. 
Communication Accuracy . 

Tlie communication accuracy data are summarized in the tipper 
part of Table 1. By chance, an observer shourd correctly identify 
four slides (25%) if the child communicates nothing about 

Insert Table 1 about here 



them* Chi squares were computed for each sender-observer pairing 
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and combined to arrive at overall probability figures. This 

procedure revealed that significant communication occurred when 

2 

the mother was observing (X^ = 24.74, df = 15, £ <.06). A Mann-\Vhitney 
U test computed on the raw data indicated that there was no significant 
difference between boys and z^vls in the number of slides correctly 
categorized when the mother was observing. 

The chi squares for the pairings with undergraduates were 
combined for an overall probability figure for each child. Tliis 
revealed that 3 of the 5 girls and 2 of the 10 boys communicated 
a significant number of slides to the undergraduates(^p < .0^. This 
suggested that girls might be superior senders on this measure, 
but a Mann-Wliitney U test indicated that this difference did not 
attain significance (IJ_ = 14). 

The Pearson correlation coefficients between the child's 
ratings and each observer's ratings were averaged to obtain 
overall probability figures. Tlie boy who rated all of the slides 
as neutral was not included in this analysis. As Table 1 indicates, 
the average correlations between the child's ratings and his mother's 
ratings were highly significant. The correlation coefficients for 
the undergraduates, combined to give a probability figure for eadi 
child, revealed that 6 of the 14 children showed significant (£ <.01) 
communication. Tliere were no significant differences between male 
and female senders on this measure. 
Sex Role Identification . 

No significant sex differences in communication accuracy were 
found in this study. However, clear differences emerged between 
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boys and girls in the game preference data. On the free choice 
measure, whore the children were asked whether or not they liked 
a series of activities, male activities were liked equally by 
boys and girls, while female activities were apparently rejected 
by boys. Of the 5 male activities, boys said they liked an 
average of 3.89, while girls liked 3.40 = 24, Not significant). 
Of the 6 female activities, boys liked 1,33 and girls liked 5.20 
(U = 1, £ <.001). On the forced choice measure, both sexes 
were likely to choose sex- appropriate activities. Boys chose a mean 
of 8.89 male activities of the ten choices, while the girls chose 
a mean of only 3.00 male activities (U = 3, £ <.01) 
Discussion — Experiment I 
Although the sample of subjects in this experiment is small, 
the data indicate that it is possible to measure significant non- 
verbal communication in young children. The data also indicated 
that there are large individual differences between dxildren in 
nonverbal expressiveness. A second experiment was designed to 
replicate the results of the first study and to relate individual 
differences in expressiveness to other measures of emotional expression. 

Method- - Experiment I I 

Subjects . 

Eight males and six females comprising the succeeding class 
at the preschool served as senders. Their ages ranged from 5 to 
6 and the mean age was 66 mo. Two additional children could not 
be scheduled. Again, the child's mother was the primary observer 
and the videotapes of the child were judged by seven male and seven 
female undergraduates . 
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Procedure . 

The experimental procedure was identical to that in Experiment I 
with the following exceptions. A different person, Miss Marguerite 
Zetwo, served as undergraduate assistant. Also, the unsuccessful 
Unpleasant slide of the Dr. Suess character was replaced with a 
slide showing a crying woman taken from the TAT, and the Unfamiliar 
People slide seen as unpleasant was i^eplaced. Finally, an attempt 
was made to measure the child's ability to role-play the facial 
expressions involved in different emotions. 

The measure of role-playing ability was taken after the child 

had responded to the 16 slides. M.Z. then moved the small tabic 

on which the back-lighted projection screen was placed and put 

her own chair in that position so that the child would face 

toward the camera when he looked at her. She then said: 

1 want you to show me what you face locks like wiitjn 
you feel different ways. IVhat does you face look like 
when you're happy and glad about: something? (Pause, with 
encouragement when necessaiy.) How about when you're 
sad and unhappy? (Pause) How about when you're scared 
and afraid? (Pause) How about when you're surprised 
at something? (Pause) How about \^hen you're mad and 
angr>' about something? 

The child's responses to these questions were videotaped 
and shown to the undergraduate observers after they had rated 
his responses to the slides. The audio was turned on so that the 
observers could tell exactly when the questions were asked. Tliey 
rated each response on a seven-point scale defined by the bipolar 
adjectives "Appropriate facial response"- "Inappropriate response 
or no response." They also rated the child's overall role-playing 
ability along a seven-point scale. 
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Results--nxperiment II 
Ratings of the Slides ^ 

The children rated the modified series of slides as intended. 
The mean rating of the Familiar People slides w£is 1.62, that of 
the Unfamiliar People slides was 2.68, that of the Unpleasant 
slides was 3.31, and that of the Unusual slides was 2.34. There 
was no overlap in the distributions of average ratings of the 
Familiar People slides, the Unpleasant slides, and the rest of 
the slides. The Familiar People slides were rated as more pleasant 
than the Unfamiliar People and Unusual slides (U = 0, £ = .002), 
and the Unpleasant slides were rated as more unpleasant than the 
Unfamiliar People and Unusual slides (IJ = 0, £^ = .002).' 
Communication Accuracy . 

The communication accuracy data are summarized in the lower 

part of Table 1. For tlie categorization measure, the chi squares 

of the child-mother pairing were combined as before, showing that 

significant overall communication occurred when the mother was 
2 

observing (X_ = 34.75, df = 14, £ <.01). There was again no sig- 
nificant difference between boys and girls on this measure when 
the mother was observing. However, when the undergraduates were 
observing, girls were better senders on this measure than boys. 
As before, the chi squares for each pairing were combined to give 
an overall probability figure for each child, revealing that 5 
of the 6 girls vs • only 3 of the 8 boys showed significant (£ <.05) 
communication. A Mann-Vfliitney U test indicated that this sex 
diffeixnce was significant (U = 10, £= .041). 
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llie correlation coefficients between the child's ratings 
and each observer's ratings were averaged as before. As Table 1 
indicates, the average correlations between the child's ratings 
and his mother's ratings were again highly significant. The 
average correlation coefficients of the iindergraduates for each 
child indicated that 8 of the 14 children showed significant (£ <.01) 
communication. As before, there were no significant differences 
between the girls and boys on this measure of communication. 
Sex Role Identification . 

The pattern of results on the game preference measure was 
similar to that in the first study. Girls liked the female 
activities more than did boys (U = 0, £ <.001), boys liked male 
activities somewhat more than did girls (U - 8, £ = .021), and 
boys chose more male games than did girls (U^ = 0, £^<.001). 
Role Playing . 

The mean ratings by the undergraduates of the appropriateness 
of the child's facial responses when asked to role-play are 
presented in Table 2. Girls and boys showed a similar ordering 
in their rated ability to enact the expressions appropriate to 

Insert Table 2 about here 

different emotions. They were best at showing happiness and pro- 
gressively worse at enacting sadness, surprise, fear, and anger. 
Multiple sign tests, done with the criterion of significance set 
at £ <.01, indicated that the expressions of happiness were rated 
significantly more appropriate than those of fear and anger. Tliere 
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were no significant differences between boys and girls on 
rated of role-playing ability. 
Individual Differences , 

As in the previous experiment, marked differences between 
children in their ability to send accurate nonverbal messages 
was noted* These differences were consistent across the different 
measures of sending ability used in this study. Table 3 shows 
that all of the intercorrelations between the different measures 
were positive and most were significant, so that a child who was 

Insert Table 3 about here 

a poor sender when observed by undergraduates also tended to be 
a poor sender to his mother and be rated as poor in role-playing. 

These measures of sending ability were correlated with the 
child's scores on the Minnesota Child Development Inventory. 

Few significant relationships were found, perhaps because all 

of the children in the sample attained high scores on the inventory 
and the range on that variable was restricted. 

To further explore the meaning of the individual differences 
in sending ability, a 36-item scale was constructed from the results 
of previous experiments that investigated internalizing vs. externalizing 
modes of response to emotion (Block, 1957; Learmonth, Ackerley, and 
Kaplan, 1959; Jones, 1935; 1960; Lanzetta and Kleck, 1970; Buck et. al,, 
1972; 1973). The scale consisted of a series of statements, most 
of which referred to attributes previously found to distinguish 
*'intemalizers" and '^external izers." For example, different 
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items asked whether the stimulus person "plays alone most of the 
time," "often shows aggression," "is co-operative," etc. The 
rater was asked to judge whether each attribute was always, often, 
sometimes, rarely, or never characteristic of the stimulus person. 

This scale was given to three teachers at the nursery school 
who were familiar with all of the children but who did not know 
the results of the communication experiment. Their ratings of 
the 14 children on each item were correlated with the childrens' 
sending ability. These correlations wer^ then averaged across 
the three teachers, and probability figul"*es were computed. Tliis 
procedure indicated that, with boys and girls analyzed separately, 
and using all measures of expressiveness, sending ability was 
significantly related to a number of other kinds of emotional 
expression. In particular, sending ability was positively related 
to ratings of a high activity level, direct expression of hostility, 
and being an "extravert*" Sending ability was negatively related 
to rated co-operation, emotional control, and solitary play. 

The relationships between the teachers' ratings and three of 
the measures of sending ability are summarized in Table 4. One 
feature f-tands out from this data. Sending ability was related to 

Insert Table 4 about here 

a number of characteristics that might potentially disturb social 
relationships, such as bossiness, impulsivity, aggressiveness, 
and low co-operation. However, sending ability was also related 
to having many friends at the school, and it was negatively related 
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to shyness and solitary play. 

Discussion 

The experiments establish that it is possible to measure 
nonverbal expressiveness or sending ability in young children 
in a brief testing session that was enjoyed by most children, 
and that it is possible to use special rating scales with 
children of this age in the process of this measurement. The 
experiments did not find evidence of a large sex difference in 
expressiveness in these children. They did find initial indica- 
tions that the present measures of nonverbal expressiveness 
are related to other kinds of emotional behavior. 
Sex Differences 

The game preference measure was included in these experiments 
to determine whether these children were in fact influenced by. 
the traditional sex-role in the face of possible current concern 
about sexual stereotyping among their parents. The data indicate 
that these children showed a very strong tendency to choose sex- 
appropriate games, suggesting that they have indeed been affected 
by the traditional sex roles, at least in this respect. ITius 
whatever the reason for the lack of a large sex difference in 
sending ability in these experiments, it was probably not because 
of a lack of traditional sex-role identification among these 
children. 

It may be that the children in this experiment were simply 
too young to show a sex difference in expressiveness. Assuming 
that the learning of sex-appropriate pf^ttems of expressive behavior 
is in fact the cause of the sex difference in sending ability among 

O 
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adults, it might be expected that such learning is more difficult 
and takes more time than the learning of sex-appropriate games. 
Also, in Experiment II, the undergraduate observers guessed the 
kind of slide being viewed by the girls more accurately than 
they did the boys. Perhaps this indicates the initial emergence 
of the eventually greater sending ability of women. This can 
be investigated in experiments using older groups of children. 
Role-Playing Ability. 

The fact that the undergraduate observers' ratings of role- 
playing ability was related to the measures of communication 
accuracy is interesting, although it should be noted that the 
observers made these ratings after they had seen the child respond 
to the 16 slides, and it is possible that their impressions of the 
child's communication accuracy may have influenced their rating 
of his role-playing ability. The lower ability of the children 
to role-play the emotions of fear and anger was not predicted, 
but it is consistent with the general contention that socialization 
inhibits the expression of socially undesirable emotions. A 
similar finding has been reported by Odom and Lemond (1972), 
although these investigators found that children could produce 
appropriate expressions of anger. 

One interesting aspect of the role playing data might be 
noted. Figure 4 shows that aanong girls, the teacher's ratings were 
related more closely to the measures of spontaneous facial expres- 
siveness than they were to the ratings of role playing ability, 
while among boys the opposite was the case. This pattern of 
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relationships vas not predicted and any attempt at explanation must 
be very tentative. However, one might speculate that the behavior 
the teacher saw in the nursery school was more based upon natural 
expressiveness than role playing in girls, and more based upon role 
playing than natural expressiveness in boys. This would be consis- 
tent with the hypothesis that the socialization of emotional 
expression is more severe among males in our culture. 
Individual Differences 

The pattern of relationships between sending ability and 
the teachers' ratings depicted expressive children as being sociable 
and having many friends, even though they are also often impulsive, 
aggressive, bossy, and hard to get along with. This picture of 
the outgoing but impulsive extemalizer and the responsible but 
inhibited intemalizer is consistent with the results of other 
studies using very different procedures and populations of 

subjects. For example, Jones (i960) found among adolescents 

(ages 12-18) that "high GSR reactors" (intemalizers) were quiet, 
reserved, good-natured and co-operative, \'Aiile "low GSR reactors" 
(external izers) were talkative, animated, active and impulsive. 
Block (1957) found among medical schoo^ applicants that high reactors 
were, among other things, mannerly, submissive, and withdrawing; 
low reactors were independent, ingenious, and rebellious. Recently, 
Crider and Lunn (1971) found electrodermal lability to be negatively 
related to extraversion and impulsivity. 

The fact that these attributes taken from the literature were 
found to relate to the present measures of sending ability in 
children suggests that these measures can be meaningfully used 
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to study the development of internalizing and externalizing modes 
of emotional expression. The present results also suggest a 
tentative hypothesis to guide such a study. We have seen that sending 
ability in adults has been related to personality differences 
involving intraversion-extraversion and self esteem, and to sex 
differences. In young children, a relationship with emotional 
behaviors which seem relevant to these personality differences is 
present while a sex difference is- not. If one makes 'the assumption 
that the behavior of these young children is more based upon innate 
temperamental propensities and less based upon socialization than 
the behavior of adults, it suggests the hypothesis that the person- 
ality difference in facial expressiveness may be based upon innate 
factors while the sex difference is based upon socialization, Tliis 
is, of course, offered as a very tentative hypothesis pending 
more data. 

The Measurement of Sending Ability , _ 

As the present paradigm for measuring sending ability is like 
all others dependent upon the particular procedures of measurement, 
it might be well to discuss and give the rationale for these 
procedures, Frijda's (1969, pp, 172-176) analysis of studies of 
emotional recognition accui^acy can be applied to this problem, 
Prijda points out that studies of recognition accuracy differ 
according to several dimensions: (a) the nature of the stimuli 
employed, (b) the range of those stimuli, (c) the nature of the 
task confronting the observer, (d) the responses permitted 
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to the observer, and (e) the computation of accuracy scores. 
The following paragraphs describe and give the rationale for 
the approach that the present paradigm makes in each of these areas. 

1. Regarding the nature of the stimuli, the present approach shows 
observers the televised sequences of the spontaneous expressions of 
senders to different kinds of emotionally loaded slides. The use 

of such stimuli avoids the criticisms leveled against studies 
using posed expressions and/or single photographs. 

2. Regarding the range of stimuli employed, this approach 
samples a number of different stimulus emotions by showing 

the sender different kinds of slides. Thus, there is at least 

some attempt to approach the problems of sanqjling different kinds 

of emotions that have been pointed out by Brunswik (1956) and others. 

3. Frijda has distinguished three kinds of tasks that 
have been used in recognition studies. "Situational reference" 
consists of identifying the kind of situation that evokes the 
stimulus emotion, "action anticipation" consists of anticipating 
the sender's behavior, and "emotional experience" involves labeling 
or rating the stimulus emotion directly CP^ijda, 1969). The present 
approach provides both a situational reference task, in that the 
observer chooses the kind of slide that evoked the sender's response, 
and an emotional experience task, in that the observer rates the 
sender's emotional experience directly. 

4. The responses permitted to the observer include dioosing 
which kind of slides was presented on each trial, and rating the 
pleasantness of the sender's emotional response. Observers have 
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readily grasped the meaning of these tasks, they have been able 
to respond quickly, and tliese responses have been found to be 
useful in measuring communication accuracy in several studies. 

5. Tlie scoring system allows for the computation of 
accuracy scores whose significance can be tested. The ''Categoriza 
tion measure" of the number of correct categorizations of slides 
relative to chance can be evaluated for each subject by chi square 
tests, and thi r combined for group chi squares (McNemar, 1955). 
llie "Pleasantness measure" consists of a correlation coefficient 
computed between the. sender's and observer's ratings 
of the sender's emotional experience. Hie significance of the 
individual correlation coefficients may be tested, and they can be 
transformed to z_ scores and averaged to obtain group correlation 
indices (McNemar, 1955). 
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This paper will use the following terminology: 
"Nonverbal expressiveness" is a general concept defined in terms 
of "sending ability," which is measured primarily by "communica- 
tion accuracy" and also "role-playing ability." 
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Table 1 

Summary results fi'oin four measures of communication accuracy. 



Mother's Rating 



Mean values from ratings 
by undergraduates 



Sender 



Categorization Pleasantness Categorization Pleasantness 
Measure Measure Measure Meci?ure 



Study Girls 
n Cn=5) 



34% 



+.57** 



34% 



+ .16 



Boys 
(n=10) 



36%* 



+.52** 



29% 



+ .27 



Study Girls 
it2 . (n=6) 



41%** 



+.33** 



40? 



+ .28 



Boys 
(n=S) 



37%' 



+.27** 



33% 



+ .16 



Note . 
** £ <.01 



- Probability figures below refer to mother's ratings only. 

See text for discussion of significance levels for undergraduates. 



Table 2 

Mean ratings of the appropriateness o£ the childrens^ enactments o£ 
different emotions, [High rating indicates appropriate enactment). 



Sex of child 


Happy 


Sad 


Suprised 


Afraid 


Angry 


Overall rating: 
Role-Playing 
Ability 




Girls 


3.67 


3.36 


2.98 


2.68 


1.77 


2.88 




Boys 


3.99 


3.49 


2.92 


2.69 


2.44 


3,12 




Average 


3.87^ 


3.44^^ 


2.94^^ 


2.69^ 


2.18^ 







Note. - Differences between emotions were tested by multiple sign tests. 

Cells with subscripts in common were not significantly different 
from one another at tlie .01 level of confidence- 



Tabic 3 

Interrelationships between four measures of communicatioh accuracy 
and rated role playing ability 





Mother Mother 
Cat. Pleas. 

Me cus ure Me as ure 


1 It> a 

Cat. 

Measure 


Und. 
Pleas. 
Measure 


Overall 
Rating: 
Role Playing 




Mother-- 
Categorizat ion 
Measure 


+ .49* 


+.55** 


+ .40 


+ .32 




Mother-- 

Pleasantncss 

Measure 




+ .24 


+.74*** +.54* 




Undergraduates ~ - 
Categoric at ion 
Measure 






+ 58** 


+ .19 




Undo rgr adua t es - - 

Pleasantr*ei;n 

Measure 








+ .38 





i 



* ^ <.05 
** £ <.025 
*** £ <.01 
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Figure Caption 

Fig.. 1. Scale used by the child to rate his emotional experience. 
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